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About the Package 


The 1994 report on the Education of children with disabilities (Salamanca Statement) has 
set the tone for a movement away from education in segregated settings to recognition of 
rights of all pupils to be educated alongside with their peers. On the philosophical level 
there are very few arguments against this movement. However, on the implementation 
level many concerns have arisen. If there is a common will to promote inclusion, 
teachers and the trainers of teachers need to be oriented towards the philosophy behind 
inclusion . Besides, there is also a need to inculcate the required knowledge & skills for 
the implementation of inclusive education. 


Keeping the cultural diversity of the country in mind, an attempt was made to involve in 
the development of this package, the SCERTs, SIERTs & CTEs of ten States that had 
served as implementation sites for the Project Integrated Education for Disabled (PIED) 
Most of the resource persons who developed these modules were nominated by the 
SCERTs and SIERT's of these selected States. Some States are ready to accept the 
concept of Inclusive Education and some are not. By developing this package with the 
help of resource persons from different Ieee an attempt was made to facilitate the 
acceptance of this concept. 


Methodology 
This package of 8 self learning modules is a result of number of deliberations amongst 
the resource persons and also with the teachers and experts from all over the country. 
The following strategy was adopted for developing this package. 
1. Resource persons nominated by different SCERTs and SIERTs selected the topics 
to be covered in the package by assessing the needs of the teachers teaching in 
mainstream schools. Workshops with such teachers were held at the State level. 


2. The selected topics were distributed amongst resource persons depending on the 
expertise they had. 


3. The modules so developed were edited by the project coordinator and then 
reviewed in a one-day workshop. 


4. Based on the inputs received from the experts, these modules were modified 


5. The modified modules were pilot tested on teachers and teacher educators from 
different States. 


6. The modules were then finalized on the basis of pilot testing. 


How to use the package 


The modules that comprise this package are self learning modules. The content of these 
modules has been derived from the materials available in this area both in print and from 
the internet. Also, the modules are a result of discussions held with the teachers at the 
State level. 

The package can be used for orienting teacher educators, teachers and even parents 
regarding Inclusive Education. The modules of this package can even be used separately 
if there is a need. This package can also be used as reference material for any training 
programme on inclusive education. 


Realizing that the inclusive perspective has been promoted by various declarations and 
resolutions all over the world, it became imperative to orient the teachers in the schools 
to make any changes in the existing system of teaching. If the policy of inclusion is to 
have value, it has to be extended to the teachers so that they are prepared with the 
requisite skills to meet the widening range of pupil-need in the classrooms. This package 
is a humble attempt of orienting the teacher educators in the States so that they can 
modify their existing in service and pre service teacher education curriculum in the light 
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INCLUSIVE EDUCATION : PACKAGE OF SELF — 
LEARNING MODULES FOR TEACHER EDUCATORS. 


Introduction 


There has been a very strong wave over the past ten years of “full inclusion” 
stimulated partly by the Salamanca statement of 1994 (UNESCO, 1994) and also 
the belief in the human rights approach. This package aims to serve as a vehicle 
for orienting the users to the meaning of inclusive education and methods of 
implementing it. 


The modules included in this package were selected, designed and written by 
experts from different areas of the country who have been actively engaged in the 
area of Special Needs Education and teacher education. The information 
consolidation for this package was based on the need assessment of the teachers 
and also from other valuable educational resources. 


Objective 


This package aims at developing adequate knowledge & skills on how to fully 
include children with SEN in mainstream education and to provide quality 
education to all. It focuses on the needs for teachers and teacher educators to be 
oriented towards inclusive education so that a special needs child can have access 
to good quality education and equal opportunities to learn and grow without any 
discrimination in an inclusive society. 


Although this package is most importantly meant for teachers and trainers of 
teachers but can also be used by parents, administrators and all others working in 
the field of education of children with SEN. 


Definitions 


What is inclusive education and SEN? Several definitions are available from 
different sources providing a wide-ranging perspective. The term inclusion has 
been replacing the term integration all over the world. While ‘Integration’ was 
mainly a disability or SEN issue. Inclusion has a widen perspective and is an 
ideological issue. 


According to Salamanca Statement 


“Regular schools with this inclusive orientation are the most effective means of 
combating discriminatory attitudes, creating welcoming communities, building an 
inclusive society and achieving education for all; moreover, they provide an 
effective education to the majority of children and improve the efficiency and 
ultimately the cost-effectiveness of the entire education system. (UNESCO, 1994 
ix) 


Therefore, one can say that Inclusive education is about values and principles, 
about the kind of society that we want and the kind of education that we value 
(Evans, J. & Junt, I. 2002) 


The conceptualization of special needs and the understanding of this phrase 
determines the policy, research & practice in special needs education. There is no 
legal definition of this term in India. The legislation (Persons with Disabilities, 
1995) define the term disability and different types of disabilities. However, there 
is a vast volume of literature under the heading of Special Needs. There are 
checklists available to identify the various disabilities and are currently used to 
identify special needs. According to Wilson (2002). as 


“ Tt is impossible to identify something as a ‘special need’ in education 
without reference to some picture or set of criteria in virtue of which certain 
learning — contents are seen as not only desirable important, but also in some sense 
necessary. The value or weight we give to learning X or Y or Z determines what 
we shall count as a ‘special need’, just as it determines what we shall count as a 
“learning difficulty’, or a ‘disability’ or a ‘talent’ or a ‘gift’. In that sense, whether 
someone has a special need is not a matter of empirical fact: it calls rather for a 
Judgment of value. That does not, of course, imply that such judgments have to be 
‘arbitrary’ or ‘subjective’ or anything of that kind: we can make good (reasonable, 
sensible, well-founded) judgments of value just as we can make good judgments 
of fact. But it does imply — and we can see this once vg realize what the phrase 
“special needs’ means ~ that the idea of determining special needs by empirical 
observation and research alone is incoherent”. 


Thus a number of questions can be raised about the meaning of the term needs. 
The concept of SEN is a relative one, and need is seen as an outcome of the 
interaction between resources and deficiencies of the child, and the resources and 
deficiencies of his/her environment” (Wedell, 1985). 


If this dynamic view is accepted then it becomes imperative to discuss the 
relationships between impairment, disability and handicap. This has been done in 
Module 1. However, it is important here to know that in any two individuals, the 


same impairment may have variable results. The dynamic nature of 
disability/disadvantage relationships and the contextuality of definition of needs 
are facts that can never be ignored 


Conclusion 


Within the developing context of inclusion and inclusive education (Villa et al., 
1992), initial research findings (see for example, Putnam, 1994) are beginning to 
show psychological-educational gains for particular children within particular 
contexts. These gains are dependent upon 


enacting legal/legislative change which guarantees rights; 
organizational/managerial changes (at the school level) and 
personal changes (at the teacher level); 

support for non-disabled pupils within collaborative activity; 
changing the structure and nature of the curriculum; and 
changing models of support for the individual child. 


ococoda 


The complex nature of the interrelationship of such changes needs to be further 
investigated. Inclusion starts from the premise that is only one population of 
children and that all children have the right to be educated together. 
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CONTENTS OF THE PACKAGE 


The topics of the modules contained in this package were selected on the basis of 
discussions held with experts in the field of Special Needs Education. The 
Modules have been written by experts nominated by SCERTs of six states, 
experts from DPEP and the NCERT faculty. These modules are: 


Module 1. Inclusion, Concept and Meaning 


Right main sections comprise this module. These Sections are meant to build up 
the concept of inclusive education and SEN, illustrate the features of an inclusive 
School and the difference between impairment, disability and handicap. The 
module also highlights the existing perspective, the changes required from the 
perspective of inclusive education and the implications for the teachers. 


The module provides opportunities to the teachers / teacher educators in terms of 
the exercises / activities to find out how well they have understood the concept of 
inclusion. . 


Module 2. School’s readiness. 


There are three main sections in this module.’ The first section makes the teachers 
understand the concept of school readiness. The second prepares the school 
personnel reading how to provide equal opportunities for learning and developing. 
The third section focuses on the problems faced by children with disabilities as 
they make a transition from preschool to general school setting. Exercises are 
given to check the understanding of the concept and provide an opportunity to 
evolve methods for designing a school readiness programme. An attempt has been 
made in this module to improve the knowledge of teacher educators regarding the 
concept of school readiness from two perspectives — the readiness of the child and 
the readiness of the school. Finally the module also highlights the role of the 
family and teachers in assisting the child in the transition period from pre-school 
to general school setting. 


Module 3. Classroom for all. 


Six sections comprise this module. The first two sections present the 
concept of diversity and the present practice of educating children with SEN. This 
enables the educator to apply the concept of diversity to the present practices and 
find out how far the teachers plan their lessons accordingly. The next two sections 


talk about the need for inclusion and the obstacles to it. Discussion points and 
activities in these sections help in introspecting about the reasons for not being 
able to provide quality education to children with SEN. The later sections talk 
about strategies of designing an inclusive classroom with major instructional 
approaches and techniques of adapting the curriculum. Finally, in the last section 
of the module an understanding is provided regarding the personnel support 
required for running an inclusive classroom. The module illustrates various points 
with the help of case studies and also attempts to foster the skills for designing an 
inclusive classroom. 


Module 4. Class Room Management. 


This module has 5 sections is basically a part of the third Module. It prepares the 
teachers for effectively managing an inclusive classroom. The module also 
highlights the various classroom management techniques for children with 
disabilities. 


Module 5. Teaching Competencies in Inclusive Education. 


This module has 14 brief sections dealing with the competencies required on the 
part of teachers to teach in an inclusive classroom. Various sections of the module 
acquaint the teachers with the skills, characteristics necessary to deal with diverse 
population of children in an inclusive classroom. The module focuses of 
developing competencies for effective classroom management and curriculum 
modification. It helps the teachers to make better use of effective classroom 
practices, behavioral management techniques, individual and group learning 
techniques, formal and in formal assessment strategies. Finally, the module helps 
developing competencies for fostering collaborative relationships, preparing 
individualized educational plan (IEP) and applying the theory of multiple 
intelligence in the inclusive classroom. 


Module 6: Guidance and Counseling 


There are seven sections in this module. This module was developed. realizing the need 
to understand the child with SEN better and to help the child to understand himself / 
herself better, The module helps the teacher educators / teachers to understand the 
concept of guidance and counseling, the need and the steps involved in the process of 
counseling. The earlier the problems are detected the more effectively one can guide the 
child. With this in mind, attempts have been made in this module to highlight the role of 
guidance and counseling in the early stages of childhood. Finally, in the last three 
sections, role of counseling and guidance in mainstreaming, in home based training for 
parents. and techniques of imparting counseling through team work have been given. 


The module will helps the teachers to establish a warm, cordial, frendly, and an 
understanding relationship with the students The module also guides the teachers for 
developing vocabulary in young children with the help of various activities. 


Module 7: Community Support and Participation 


The various sections of this module make the educators aware about the support services 
that may be required for inclusion at every level of child’s schooling It also highlights 
the governmental and non-governmental resource support available in the community. 


Module 8: Evaluation 


This module has nine sections that orient the teachers about the meaning of inclusive 
education and evaluation. In this module knowledge is given regarding the objectives, 
the need, various techniques of evaluation, the advantages of evaluation and evaluation of 
both cognitive and non-cognitive areas. This comprehensive module is based on the 
review of various publications. 


MODULE-1 


MODULE — I 
INCLUSION, CONCEPT AND MEANING 


Anita Julka 


The objective should be to integrate the physically and mentally handicapped with 
general community as equal partners, to prepare them for normal growth and to enable 
them to face life with courage and confidence 

National Policy on Education, 1986 


Overview 


The concept of integration and normalization was introduced after the Second World 
War This reflected a growing awareness of the strengths of persons with disabilities. In 
many countries, by the end of the 1960s, a new concept of disability was formulated by 
organizations of persons with disabilities This mdicated a close connection between the 
limitations/restrictions experienced by persons with disabilities, the design and structure 
of the environment and the attitude of society ; 

The 1970s marked a new approach to disability with the concept of human rights for 
disabled persons becoming more and more accepted internationally The promotion of 
the organizations like the United Nations with its number of declarations and Decade of 
the Disabled Persons (1983-92) followed by the Asian and Pacific Decade of Disabled 
Persons (1993-2002), endorsed by all nations in the Asian Pacific region has had a 
significant effect on the policies regarding the persons with disabilities These 
declarations have paved the way for future sets of principles and policies leading to better 
acceptance and inclusion of persons with disabilities in the society 


The World Conference on Education For All, held in Jomtien, Thailand in 1990 placed 
much emphasis on inclusive education Inclusion was also a strong feature of Salamanca 
Statement on Principles, Policy and Practices in Special Needs Education agreed by 
representatives of 92 governments including India and 25 international organizations in 
June 1994 It states 


“those with special educational needs must have access to regular schools which should 
accommodate them within a child centred pedagogy capable of meeting these needs” 


Article 45 of the Directive Principles of the Constitution urged all states to provide ‘free 
and compulsory education for all children until they complete the age of fourteen years’ 


This directive has now been made a fundamental right by the 93 Amendment Bill of the 
Constitution 


In our country, as we all know, there exist a number of different languages, different 
cultures, different viewpoints, different resources etc. The philosophical beliefs and 
values that underlie education of children who have some special educational needs 
(SEN) emerging from physical or intellectual impairments or social disadvantages are 
diverse, dynamic and interrelated. They reflect broad social issues like attitudes towards 
such children and also specific education concerns. 


We all know that education of children having physical and mental impairments was 
confined to residential institutions run mostly by Christian missionaries, Non 
Governmental Organizations (NGOs) and the government. In 1974, the government 
introduced a Scheme of Integrated Education for the disabled Children. This opened 
many new avenues and it became increasingly clear that the children having disabilities 
could be educated in the general schools if the disability condition was moderate or mild. 
The scheme has been successful in bringing the children to the fold of general education 
as illustrated by the statistics (Over 90,000 children with disabilities enrolled in general 
schools: Department of Education, 2000). Even though a number of children with 
disabilities have been integrated in regular schools, the great majority of children and 
young people with SEN in rural areas do not receive appropriate education. 


What could be the reasons for more children being out of schools? Is there not enough 
publicity of the provisions being provided by the Government? Are the parents not 
willing to send the children to general schools? Are the teachers not trained and are 
afraid to take such children in their classrooms? Are the school authorities unwilling to 
include these children for fear of bringing down the results etc? 


Whatever may be the reason, it became imperative to make this a human right issue and 
this set the stage for further changes in the philosophy of educational access. The 
Persons with Disabilities (Equal Opportunities, Protection of Rights and Full 
Participation) Act, 1995 (PWD Act 1995) affirmed the principle of disabled children’s 
right to education in appropriate environment. The above legislation gives effect to the 
Proclamation on the Full Participation & Equality of the People with Disabilities in the 
Asian & Pacific Decade of Disabled Persons 1993-2002 which was endorsed by India. 
The Act talks about Education, Employment, Non-Discrimination, Affirmative Action, 
Prevention & Early detection, Social Security, Research & Manpower development etc. 


In the Education Chapter of this Act it is clearly stated that: 


The appropriate Government shall by notification prepare a comprehensive education 
scheme, which shall make provision for: 


a) Transport facilities to the students with disabilities or in the alternative financial 
incentives to parents or guardians to enable their students with disabilities to 
attend schools; 

b) The removal of architectural barriers from schools, colleges or other institutions 
imparting vocational and professional training; 


c) The supply of books, uniforms and other materials to students with disabilities 
attending school; 

d) The grant of scholarship to students with disabilities; 

e) Setting up of appropriate fora for the redressal of grievances of parents regarding 
the placement of their students with disabilities. 

f) Suitable modification in the examination system to eliminate purely 
mathematical questions for the benefit of blind students and students with low 
vision; 

g) Restructuring of curriculum for the benefit of students with disabilities; 

h) Restructuring the curriculum for benefit of students with hearing impairment to 
facilitate them to take only one language as part of their curriculum. 


We all realize that'the goal of Universalization of Elementary Education (UEE) will 
require a number of initiatives including the ones given above. A number of such 
initiatives are being taken by the Department of Elementary Education, Ministry of 
Human Resource Development and many other organizations that are working in 
partnerships to achieve the target of placing all students of 6-14 age group in schools. 
Some of the initiatives undertaken to attain this goal include: 


Covering all districts by Sarva Shiksha Abhiyan 

e Extending of District Primary Education Programme to 271 districts (Department 
of Education, Ministry of Human Resource Development, 2001) 

e New initiatives in Integrated Student Development Services scheme that has 
already covered nearly 5171 blocks (Department of Education, Ministry of 
Human Resourte Development, 2001) 

_ © Increasing coyerage under the centrally sponsored scheme of Integrated education 
for the Disabled 

e Modifying the above mentioned scheme to include financial provisions 
supporting inclusion 


The above-mentioned provisions clearly indicate the intention of bringing about 
systematic changes to provide equal opportunities to all As a result of this a number of 
changes are taking place all over the country This module not only provides an 
understanding of the concept and meaning of Inclusive Education but also highlights the 
significant philosophy underlying the whole movement towards inclusion of persons with 
SEN into the society 


Objectives 
The major objectives of this module are to understand 


The meaning of Inclusion 

The features of an inclusive school? 

The concept of SEN? 

The difference between impairment, disability or handicap 
The existing perspective 


VVVVV 


> The changes required in the existing situation 
> The implications of inclusive education for teachers 


1. Inclusion 


Meera was born blind m a small town in Madhya Pradesh, India. Her parents initially 
went through a difficult period trying to run from pillar to post for some miracle to 
happen. Not only did they visit a number of doctors in their town and outside their 
town but also many religions gurus, famous religious places in the hope that their only 
daughter will be able to see. When nothing helped they reconciled to the fact that their 
daughter will never be able to see. Accepting their daughter's blindness they decided to 
get their daughter the best of educaton, as much as she was capable of mspite of her 
blindness. When they started lookmg around for a school for her, they found that half 
of the schools refused to admut her, the other half showed their helplessness in terms of 
lack of trained personnel. The problems expressed by the school authorities were 
somewhat like this: 


We wouldn't know how to teach her. 

She will slow down the class 

She wouldn't be able to adjust 

Parents of other children will object. 

We don't have any knowledge about the equipment she will require. 


It will only be possible to admit her if you take responsibility for teaching 
her at home. 


Finally, Meera’s parents brought her to New Delhi, and after talking to various 
organizations, admitted her to a school where other visually impaired children were 
also studying. 





There are many children like Meera in the country who are denied the right to education 
because of their SEN These children not only are discriminated against on the basis of 
being excluded from mainstream schooling but also considered to be having defects and 
are labeled accordingly as blind, deaf, retarded etc Much of this terminology is a product 
of a medical model Labels such as “ANDHA” (Blind), “LANGRA - LULA” (Crippled), 
“BEHRA”(Deaf) etc all imply a functional loss and a lack of worth and dignity This has 
a tremendous impact on the acceptance of persons with disabilities in our society 
particularly also because of their not being of any economic worth 


The above case of the girl called Meera also shows to how ill equipped our schools are 
for children who may have some special needs. It also shows that even if the parents of a 
child want to send him/her to school it is a difficult task First, of all they don’t know how 
to go about the whole issue Second, they would first approach a neighbourhood school 
for admitting ther child After being refused admission they may keep the child at home 
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or send him/her to a residential special school even if it at the cost of living without 
him/her. 


This means that the schools do not have the set up or arrangements that are suitable for 
all children. It also gives you an idea that even if the child having SEN is taken up ina 
school, the teachers have no knowledge regarding how to teach this child. It also 
illustrates that even if the schools have the resources or possibility of getting the 
resources they do not have the will to admit students with SEN. 


This brings us to define the attitude of the school administrators, teachers and even some 
parents of other children in the class. They feel that these children are not suitable for 
regular schools and can be either kept at home or sent to special schools. When we think 
of educating children with SEN including children with disabilities, do we ourselves 
believe that these children have an equal right to be educated with the other children in 
general schools? Do we understand that the child having special needs emerging from 
his/her visual or hearing impairment may sometimes need some special supports to 
develop at the same pace as others in the class? Do we also understand that if the school 
cannot provide that then we do not have any right to say that this child has a defect? This 
is what we mean by inclusion. It is an attitude of acceptance of diversities in the 
classroom. It means that each child is unique and may require diversified teaching 
in the classroom to develop like his/her peers. We cannot blame the child for lagging 
behind but we have to blame ourselves for not being able to teach him/her well. We 
have to blame ourselves for setting up uniform targets for all children without 
realizing their diversity in terms of characteristics, interests and abilities. If we 
expect all children to learn in the same way then we will not make good teachers. 
We have to move away from locating the problem within individuals but rather to 
pedagogical issues, physical structures and wider curriculum issues. If we establish 
norms or construct boundaries about who is being taught and how teaching should 
take place in a teaching learning situation then, this will act as a major barrier for 
providing equal opportunities to all. 


Inclusion, thus, has been defined as the acceptance of all pupils within the mainstream 
education system, taught within a common framework, and identified as the 
responsibility of all teachers (Thomas, 1997). 


As mentioned earlier, a meeting held at Salamanca, Spain, accepted the 
recommendations in favour of Inclusive Education in 1994. 


The statement that was issued was called the Salamanca Statement and it proclaims 
that- 


"every student has a fundamental right to education, and must be given the 
opportunity to achieve and maintain an acceptable level of learning, 

" every student has unique characteristics, interests, abilities and learning needs, 

" education systems should be designed and educational programmes implemented 
to take into account the wide diversity of these characteristics and needs. 
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= those with SEN must have access to regular schools which should accommodate 
them within a student centred pedagogy capable of meeting these needs. 

" regular schools with this inclusive orientation are the most effective means of 
combating discriminatory attitudes, creating welcoming communities, building an 
inclusive society and achieving education for all; moreover, they provide an 
effective education to the majority of students and improve the efficiency and 
ultimately the cost-effectiveness of the entire education system. 


Inclusive education as a system is flexible in terms of methods and materials so that all 
children can have wider access to the regular curriculum. Practicing inclusive education 
allow children with SEN to stay with their family and go to the nearest school. 


2. Features of an Inclusive school 


So what are the features that make a school acceptable to all children? There is no 
standardized recipe for creating an inclusive school. There 1s no mechanized format or 
magic wand, You can check the following features in the neighbourhood schools 


" Does the school gives admission to all children 

® Do the teachers in the school have the skills to teach all children in a single class 
who differ from each other in many ways? ’ 

"Do the teachers and the authorities welcome children who have SEN? 

® Does the school have enough resources to support learning of all children in the 

classroom? 

Does the children who need the inclusion do not stand out? 

Are the parents equal partners in the child’s progress? 

Have the teachers evolved alternative goals and expectation for students? 

Do the teachers recognize that all students have strengths and are also aware of 

the importance of direct individualized instruction? 

" Does the school help in developing work skills? 

" Do the school authorities help in developing respect for others and sensitivity 
towards others limitation? 

" Do the students with and without disabilities have frequent contacts? 

" Does the school staff collaborate with each other for solving various problems 
that may emerge now and again? 

" Does the acquisition of social skills is also valued along with academic skills? 

" Does the school classrooms have lot of students who are actively engaged in 
doing different things. 


These are some of the features that characterize an inclusive school. If you understand 
that inclusion is nothing but good teaching that includes all children in the curriculum no 
matter how different they are from one another then a number of more features can be 
listed here. Can you think of some more features? 
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The regular schools with inclusive orientation will have to be more flexible in approach 
and may need to be reformed. Instead of adopting a traditional examination oriented 
approach it may have to adopt a child-oriented approach. 


The difference between the two approaches — the traditional and the inclusive approach is 
given well in the following table: 















Inclusive Approach 


Education for some 


3. Children with SEN? 


Traditional Approach 








Special needs in an individual arise from a number of factors These include physical 
like orthopedic disability, ill health, sensory like visual and hearing :mpairment, 
neurological impairments, mental retardation, socio-economic deprivation, poverty, 
particular life experiences and psychosocial disturbances, 


In addition, negative attitudes, tendency to stereotype, religious beliefs, an inflexible 
curriculum, inappropriate language or medium of learnmg, lack of support services, 
insensitive, unenthusiastic, untrained teachers, indifferent educational administrators, 
maccessible environment, inadequate policies and indifference of parents are some other 
factors 


These special needs may manifest themselves in a number of ways and if left unattended 
may develop into educational deficits 
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The groups of students according to Lynch (1994) that form the major concern of 
teachers include. 


e Students who may be currently enrolled in schools, but for various reasons do not 
progress adequately. 

° Students who may be out of school because of the school environment not being 
responsive to their needs. 

e Students with impairments who have SEN that may have to be met with support 
services. 


So, in the class the teacher may find a number of children who are not able to learn due to 
’some SEN. S/he must try to find out why the child/children are not learning Once s/he 
knows ‘the reasons s/he should try to solve the problem the best way s/he can. S/he can 
also take help of others in this process. 


4 Impairment, Disability and Handicap 


When you are in a class you are dealing with a number of children who are different from 
one another The children with impairments are called by a number of names while 
discussing about them to a number of people. You must know the correct usage of the 
terms impaired, disabled and handicapped to avoid the danger of using them 
interchangeably. 


Many writers have distinguished between these three terms. We will not discuss all of 
them here The World Health Organization (WHO) has.made efforts to clarify the terms, 
which they call as a biopsychosocial model This is. 


Disease ————-> Impairment —————> Disability ——————» handicap 
(WHO, 1980, p 11) 


Disability according to them denotes consequences of impairment in terms of functional 
performance and activity of the individual (p.14) An impairment is defined as any loss or 
abnomnality of psychological, physiological, or anatomical structure or function (p.47) 
Handicap is defined as “a disadvantage for a given individual resulting from an 
impairment or a disability that limits or prevents the fulfillment of a role that is normal 
(depending on age, sex and social and cultural factors for that individual p 183)” Thus 
impairment occurs at the level of tissues, which make up the organ, disability at the level 
of person and denotes excesses or deficiencies of expected activities, performances and 
behaviour and handicap stems from impairment, disability and reflects the consequences 
of impairment and disability for the individual at cultural, social, economic and 
environmental levels 


Recently attempts have been made by the World Health Organization (WHO) to make 
the terms appropriate across various cultures and WHO (1998) has taken out the Draft 
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International Classification of Impairment, Activities and Participation: A manual for 
Dimensions of Disablement and Functioning. The term disability has been replaced 
by the term limitation in activity and the term handicap has been replaced by 
restriction in participation. This was however being field-tested and the final draft 
will be available. 


In the use of the term disabled we must be careful. A person with disability does not 
mean that s/he is disabled in all the activities and we may not consider that person having 
no power to act. Disability should be perceived only as a limitation in some actions but 
not a defining factor for the person. Further, caution may also be exercised while talking 
about disabled and we must not characterize or categorize people as belonging to a group 
‘the disabled group’. There is a need for precise definitions only for "providing services 
and the definitions are given in the recently enacted PWD Act. 


The difference between the three terms given above can now be explained with the help 
of an example. A child may have impairment in the eye because of some disease like the 
juvenile cataract that may have lead to some damage to the tissues of the eye. Thus s/he 
has impairment due to a disease called Cataract. Due to this impairment, s/he is unable to 
see at all and his/her impairment has lead to visual disability. This disability may affect 
his/her life fumctioning in the following way. 
a S/he has a problem orienting himself/herself in the environment and his/her 
movement is restricted. . 
a S/he is not able to gain those experiences that are incidental and needs to be 
taught like opening doors, eating, drinking etc. 


Thus the impairment leading to visual disability handicaps the child jn orientation and 
mobility and also in gaining incidental experiences S/he is like all other children in many 
other ways If s/he is instructed well to use his/her hands and also given verbal 
descriptions s/he may be able to overcome the handicap 


5. The existing perspective 


In our country there are mainly two types of arrangements for education of children with 
SEN One is what we call the special schools, which are more or less residential, and the 
other one is sending them to ordinary schools like all other children. Which one do you 
think is a better option? Before you reach any conclusion read the following statements 


e There are very few special schools in our country and most of them are situated at 
the urban levels. 


e Most of these schools are limited for children with disabilities and are more or 
less residential. 


e To study in these schools the child may have to be separated from his/her parents. 


© The child may have restricted environment to develop in a special school as s/he 
may have limited opportunities for competition. 
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On the other hand if the child goes to an ordinary village school in the neighbourhood, 
s/he has the advantage of: 


= Being able to stay with his/her parents 

= Ma&xing with all children and learn from one another 

= Developing skills for adjusting in the world, as it exists with its advantages and 
limitations. 


However, if the child is not able to get resource support in the form of good teachers or 
educational administrators who can provide: 


» Equal opportunities for quality learning. 
« Barrier freé access to school 
» Respect for him/her inspite of his/her disability condition, 


Then she/he may be more comfortable in a special school. Can you think of some 
advantages of going to a mainstream school and also chalk out some barriers. You can 
also ask the teachers to do so. 


Currently, the Act has promoted integration of children with disabilities in normal 
schools and also setting up of special schools in Government and Private sector for those 
in need of special education (pg.12). It is for the State Governments to ensure that every 
child with SEN has access to free education in an appropriate environment till s/he 
attains the age of eighteen years. 


You as teacher educators need to train general school teachers to handle the children with 
diversities in their classrooms. What do you see in the general schools you have visited? 
Do you see any children having disabilities? Do you see the environment being changed 
for them in a way that they have access to equal opportunities in their learning 
environment? Do you see any changes the teacher has adopted in classroom teaching, 
classroom management or organization to suit the needs of all children? Do you see 
general teachers collaborating with special teachers to solve problems in the class as 
these emerge? 


In broader terms, do you see any changes in the system, teachers, school environment, 
peers, parents of other children towards children with SEN. If the answer is no you can 
now conceptualize the existing perspective. 


The Government of India introduced the Centrally Sponsored Scheme called the 
Integrated Education for the Disabled Children in the year 1974. The term integration 
refers to a process of educating or assimilating of the child with SEN into the mainstream 
environment where they may or may not equally participate with their peers in the 
learning process. The child’s simple movement to the mainstream in the integration 
process does little to change the perceptions of those children as being different from 
other children. There are however no flexibility in terms of academic curriculum and Jess 
acceptance of diversity and differences 


The existing perspective focuses more on uniformity than on diversity. All children with 
or without SEN are taught together in a classroom, where the teachers and the 
administrators do little to change the system to accommodate the diversities among 
children. If the child is unable to learn it is considered as the child’s problem 


6. What are the changes required 


With the advent of the Salamanca Statement,1994, the tone was set for movement away 
from education in segregated settings to the recognition of the right of all children to be 
educated along with their peers. Even India is a signatory to this statement So in what 
areas do we require changes in terms of moving from segregation/integration to 
inclusion? Some of these are as follows 


6.1 Teaching techniques 


If you observe a large class with a single teacher you will find that the teacher uses a 
number of skills in a large class to be able to reach all children. Sometimes they may ask 
the child who has not understood well to take help from his/her partner. The teacher may 
ask questions, make different ability groups, ask children to collect things related to the 
topic, hold discussions etc. So we discover that most of the teachers especially in India 
have knowledge and a number of skills to work in difficult situations with very high 
teacher pupil ratio. What they require is to find ways of making better use of their 
existing knowledge and skills and to also use their skill of working together so that they 
can devise better ways of reaching all children in the class mcluding children with special 
needs. : 


6.2. Support for inclusion 


We all realize that in our country there is a high teacher-pupil ration in the classrooms 
As a result, there is a need to develop a support system that can assist the students with 
SEN to reach the expectations set for them With the paucity of fimds and having very 
limited opportunities for employing special teachers this help can also be provided by 
existing special schools Another source of support can be the peers who can help the 
children with SEN in achieving the targets set for them It is, however, very important to 
take risks by the teachers in their teaching approaches to bring out the best from the 
children To achieve this teachers require more time and opportunity for holding 
discussions with students and others Parents of children form a major support for their 


children and for the teachers They can be trained by experts to enrich the environment of 
their children 


6.3 Changing perceptions 
It is important to change the way children with SEN are viewed in the classroom The 


teacher needs to have respect for all children and also teach the children to respect each 
other By having children with SEN in the class the teacher 1s not domg any favour nor 
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she or parents of other children should consider that these children are a burden. It is the 
night of these children to be educated in the mainstream as equal partners and nobody can 
deny them this right 


7. Implications for Teachers 


You can ask the teachers to take care of certain factors if they are to teach in a class 
having children with diverse needs, These are: 


a Do not dump the children in the class but try to understand their strengths and 
weaknesses. 

Treat all students with respect. 

Accept all children with differences. 

Focus on similarities between disabled and non-disabled children rather than on 
differences. 

Ask peers to help. 

Do not give labels unnecessarily. 

Encourage collaborative pair work and co-operative works. 
Provide opportunities to demonstrate skills and responsibility. 
Adopt effective teaching approaches. 

Maintain flexibility. Z 
Set alternative goals and expectations if required. 

Recognize strengths. 

Individualize instructions. 

Make use of collaborative problem solving skills. 

Develop teamwork skills in children. 

Enhance appreciation of diversity. 

Value all kinds of skills and not only academic skills. 

Provide daily success to the students. 

Consider each child as your responsibility. 

Try to learn a variety of instructional strategies. 

Learn from your experiences with each child. 
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8. Students with Disabilities and Inclusion 


8.1 Students with Learning Disabilities 


Students with learning disabilities sometimes have problems in the use of language 
spoken or written, reading, writing manifestations, spelling, ability to listen, think, speak 
and mathematical calculations The teacher in a regular classroom can be supported by a 
resource teacher and can also employ different pedagogical techniques like cooperative 
learning, peer tutonng, direct instructions The children having learning disabilities may 
need additional support outside the classroom too 


8.2 Students with Visual Impairment 


A child with visual impairments included m general schools may need Braille or large 
print for reading and writing. They may also require audio material like cassettes, 
magnifiers and many other optical and non-optical aids They may also need to touch and 
learn about various concepts that are learned by others through visual cues They benefit 
more by concrete experiences and by actually doing things than by only listening. These 
students can be helped by their peers in the class. They can learn orientation and 
mobility skills and other sensory motor skills with the help of a special resource teacher 


8.3 Students with Hearing Impairments 


According to the PWD Act, 1995, Hearing Impairment means loss of sixty decibels or 
more in the better ear in the conversational range of frequencies The child in a regular 
classroom should be included in all activities The classroom lighting for up reading and 
acoustics should be good Since the children have problems with language they may 
require the teacher to use short sentences, look at the student often while talking and ask 
the peers to help as much as possible The student may require support from special 
resource teacher 


8.4 Students with Mental Retardation 

According to the PWD Act, 1995, Mental Retardation refers to a condition of arrested or 
incomplete development of mind, which is characterized by sub-normality of 
intelligence The child may learn basic academic and social skills in a general classroom 
by life and prevocational skills in a special education class The peers may help for 
tutoring or companionship. The child may use reading and writing material at a lower 
level 


8.5 Students with Locomotor Disability 


According to the PWD Act, 1995, Locomotor Disability means disability of bones, joints 
or muscles leading to substantial restriction of movement of limbs or any form of cerebral 
palsy. 


A child in an ordinary school may take help from peers in writing notes They may need 
adaptive equipments like wheelchair etc 


Conclusion 


The concept of mclusion and the practical applications involved have been outlined 
clearly in this module Inclusion is a dynamic concept and new models will keep 
evolving An inclusive classroom comprises of many students with diverse needs 
Teachers of today have to be equipped with knowledge and skills to maintain an inclusive 
classroom This is a challenging job but also an interesting one because dealing with 
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diversities means improving your teaching skills Inclusive education therefore involves 
above everything, good teaching skills. 


There are three fundamental issues without which inclusion will be dream for all of us 
The first issue is the rights issue. It is our duty to ensure that every student with SEN 
including students with disabilities must have access to free education in an appropriate 
environment till they attain the age of 18 years. These rights to equal opportunities, that 
student with SEN hold become every educationist’s responsibility. So the second major 
issue is of taking responsibility of providing such an environment, content of learning 
and create innovative practices that help these students to learn and develop to their full 
potential 


Finally the third issue is of respect It is important for teachers to create a culture of 


respect This means students have to be valued for who they are what they bring, what 
they can do and teachers must offer their best to help them become successful adults 
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MODULE-2 


MODULE — 2 
SCHOOL’S READINESS FOR INCLUSION 


Sangzuali Vanchhawng 
Mizoram 


Overview 


” A full integration of childcare and pre-primary education will be brought about, both as 
a feeder and a strengthening factor for primary education and for human resource 
development in general 


National Policy on Education-1986 


The traditional construct of readiness refers to existent of predetermined set of 

capabilities before entering the school. This unduly places a lot of burden on the child 

and his/her parents to bring the child up to a level of the other-children in the school 

What needs to be changed here is the outlook that only children need to be ready for 

school. It is also the responsibility of the school to meet the needs of children as they 

enter school and to provide whatever services are needed to help each child reach his or 
_ her fullest potential 


Many children enter the school without having the ‘necessary readiness’ or preparedness 
for schooling because of a number of reasons, inequities in experiences, being one of 
them. As a result, they are not able to adjust to the school environment and demands of 
the school curriculum and many, therefore, drop out even in their first year of formal 
schooling. Even those children, who continue, may fail to achieve the desired academic 
skills due to ignorance of the teachers and lack of effort to provide the necessary learning 
experiences. On the other hand, those children who come into Class I after attendmg an 
early childhood care and education programme be it Anganwadis, Balwadis or Nursery 
schools, have been found to have developed some functional skills compared to those 
who come straight from home to school. This is especially true if no effort is made at the 
school level to respond to diversities. This leads to loss of self-esteem within some 
children when they experience difficulties in adjusting to school. 


This Module, therefore, is designed to help the teachers to understand the requirement, 
the capabilities and the developmental needs of the children prior to their entry into 
formal school, so that they are able to provide appropriate learning experiences which 
help the children to develop the survival skills that foster their development. 
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Before reading this module we must keep certain factors in our mind. These are: 


® Each child develops at his or her own pace and capability 


« The pace may vary but the continuity of development is basically the same for all 
children 


* Most children can be observed to assess their needs and readiness for new 
learning. A child can learn and learn well when s/he gets proper stimulation in the 
environment that matches his/her level of development. 


* Early life experiences of children may be diverse and there may a be inequity 
in experiences 


* The school must have reasonable expectations from children entering schoo] and 
must support individual differences. 


The above points clearly tell us that if a particular skill 1s taught to a child who is not yet 
ready to learn s/he will not be able to develop up to his/her potential. Therefore it is 
necessary for teachers to have knowledge of how children develop and learn. This will 
ensure that the teachers do not make attempts to implement a strategy assuming that 
children should fit a set of rigid expectations rather than adapting te school programmes 
to children’s individual variation. 


For example if there is a child with low vision in the class and s/he requires some 
exposure to large print material to make use of his/her residual sight, the teacher is not 
expected to ask him/her to take a drop from school for learning to read print or because of 


the school’s inability to read print. The school must help the child to achieve this goal 
and make adaptations for him/her if required. 


Objectives 


1. To make teachers’ understand the concept of school readiness. 


2. To prepare the school personnel to ensure that all children with or without special 
needs get equal opportunities to learn and develop. 


3. To make the teachers understand the problems faced by children with disabilities 
as they make a transition from preschool to general school setting. 


1. Concept of School Readiness 


School readiness can be defined from two perspectives: 


=" Readiness of the child 
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« Readiness of the school 
Readiness of the child 


Every child, except in the most severe cases of neglect, abuse, or disability enters 
school ready to learn However all children do not function at the same level as 
far as acquiring competence needed in the school setting is concerned. Child’s 
social skills, physical and motor development, intellectual abilities, and emotional 
adjustment also contribute to his/her development at school Within any group of 
children it is possible that a child may possess good social skills but be physically 
and emotionally less mature. It is also possible that because of belonging to a poor 
family and having illiterate parents may affect the child’s academic learning. In 
the case of children with hearing impairment, the child’s language skills may not 
be at par with other children 


Types of readiness 


A child’s readiness to learn can be defined in five domains: 
(www schoolfile.com/cap_start/intro 1.htm) 


» Physical well-being and motor development 

« Emotional health and a positive approach to new experiences 
" Social knowledge and competence 

= Language skills 

= General knowledge and cognitive skills 


Personal-social readiness will cover areas like: eating, dressing, grooming, 


toileting, community orientation, recreation, social interaction, personal behaviour 
etc. 


Mental readiness will cover concept and areas like: colour, number, time and 
space discrimination of forms and also speaking vocabulary, listening, symbol 
matching etc. 


Psychomotor readiness will cover fine motor development and gross motor 
development. 
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1.2 


2.1 


Readiness of the school 


School can enhance their readiness to respond to the diverse needs of children 
entering the formal school system by reaching out to other partners in the 
community like the health personnel, village education committee, early 
childhood care services, panchayat leaders etc. The school can make efforts to 
meet the needs of all children that matches the efforts of the families of children 
and the community. School’s policies, programmes and practices should be 
modified if necessary to meet the diverse needs of young children. 


The School Readiness Programme 


Before implementation of the programme, for developing readiness the teacher 
should- 


= be made to understand the concept of school readiness. 
= be aware of the essential components of school readiness 
= be able to organize learning environment to promote school readiness. 


= ascertain the child’s personal-social readiness, mental readiness and 
psychomotor readiness. ‘ 


Teachers are expected to have a meeting before starting the programme and chalk 
out the detailed programmes and activities according to the specific needs of the 
children. The teacher may frame daily or weekly routine according to their 
convenience. 


Readiness of the School, the Administrators, Other Children, School 
Infrastructure: 


The special needs child’s entry into the school involves the school administration, 
the teachers and other children. It is therefore necessary to prepare the school and 
those in it so that the special needs child will be readily accepted. 


Steps may be taken to prepare the following: 


Teachers 


All teachers working in the school should be given an Orientation Course. This 
training course should emphasize that it is the responsibility of every teacher to 
give special attention to the special needs child because no matter what the child’s 
problem is, s/he is a child first. His/her disability should not be a cause of 
discrimination. Every teacher should be aware of the problems of the children 
and must develop their ability to solve or minimize the problems. 
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Examples: 
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A child who is near-sighted needs to be placed close to the blackboard so 
that s/he can see better. The blackboard should also be placed where there 
1s no glare from the window or lights: 


A hearing impaired child may be able to communicate only by reading 
lips. The teacher should remember to face the child while speaking. 


The blind child has to rely on the sound of the voice of the teacher most of 
the time. Where a blind child is sitting in the class with his/her sighted 
classmates, the teacher should be careful not to say ‘this plus this makes 
five’. Instead he should say ‘two plus three makes five’ so that the blind 
child will understand what the teacher is saying. 


The teacher should try to involve the special needs children in co- 
curricular activities as far as practicable. 


The teacher should encourage the other children to help their peers. 


Methods of Teaching i 


The teacher should emphasize play-way methods and activity based 
learning. In doing this the teacher should consider how children’s goals 
can be included in classroom activities. The activities should be as 
naturalistic as possible. Naturalistic approach means that the skills are 
provided to the child within the context of natural occurring activities in 
the child’s environment like lunch break, art class etc. 


Rewards and punishment should be used judiciously. 
Teaching aids to suit the various learning needs should be used. 
Task analysis method should be used. 


Teachers can create a stimulating environment for young children by 
accommodating a variety of learning styles and interests in the classrooms. 


The following few examples are given to guide the teachers: 


Example 1: To teach the child the skill of eating, dressing, grooming and 


toileting. 


" Teaching them to sing action songs like “This is the way we eat our 
food...’ and so on. 


« Demonstrating the proper way of eating, dressing, etc. 
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« Supervising the child while s/he is having her/his tiffin, rewarding 
him for not spilling food on her/his clothes or on the table. 


= During lunch break the teacher can teach the child to eat 
independently and how to drink juice etc. 


2.1.2 School Administrators: School administrators should be made aware of the 
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2.2 


2.2.1 


rights of the children. The school playground, toilets etc. should be constructed in 
such a way to make it accessible for all children. Also, special needs children 
should not be denied admission on grounds of their disability. Removal of 
architectural barriers should also be considered. 


The other children: The other children of the school should also be made aware 
of the special needs of the children and encourage to give support and develop 
friendships if necessary. They should also be made to realize that they could play 
a significant role in helping them to achieve their goals. The peers should also 
help in taking care of the aids and appliances used by children with SEN. 


Organizing school readiness programme 


Although there is early childhood education program in the existing system only 
few of the children get the opportunity to benefit out of the system. Therefore, 
there is a need to universalize early childhood education. But until that becomes a 
reality alternative measures have to be taken through school readiness program. 


The following measures are suggested: 


" School should organize readiness programme for a period of six weeks to two 
months prior to the beginning of formal school session, This programme can 
also be organized during the first month of school session. 


" Programmes can also be organized during vacation either in the morning or in 
the evening. 


Steps involved in the preparation of school readiness Program for children 
= Identification of SEN of the children. 
= Assessment 


" Selection of learning experiences to be provided for fostering children’s 
development. 


« Regular on going evaluation of each child’s progress. 
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3.1 


3.2 


Preparation for Transition from Pre-School to General School 


The transition from pre school to general school can be difficult for a child with 
SEN. The peaceful environment of the school is generally characterized by small 
groups and individual attention. When this 1s replaced by classrooms with more 
children, less individual attention, and a great demand for adapting to general 
classroom procedures, it involves greater involvement of teachers and families. 


Role of families 
’ 


Family members play a key role in providing mformation about the child’s 
abilities, strengths, weaknesses, and interests In addition to the information 
received from pre school sources, the parental insights provide a broader picture 
of the child’s capabilities and needs. It is important at this stage to involve 
parents for creating a process of good transition. 


Parents can be involved in this transition process as (Shearer and Shearer, 1977): 


" Teachers: They can reinforce the skills acquired in pre school 
« Partners: They can communicate needs with school personnel 
" Decision makers: They can participate in IEP process 


« Advocates; They can bridge the gap between the two programmes.(pre school 
and general school). They can also bridge the gap by helping their child 
develop skills in following directions, playing independently, attending to 
task, and caring for themselves. These skills will help prepare the child for 
the new setting (Hains, Fowler, and Chandler, 1988). 


Role of Teachers 


Both the teachers in the pre school and the teachers in the general school play an 
important but complimentary role in the transition process in terms of their 
attitudes, communication with parents, etc 


The pre school teacher shall identify the skills required to function adequately in 
the new setting and develop a programme for preparing the child to develop those 
skills. This can be better organized if the pre school teacher communicates with 
the general school teacher and also visits the classroom in which the child has to 
be integrated. 


In case, the child has not gone to any pre school it becomes essential for the 


general classroom teacher to find out what skills the child will need to be 
integrated in a general school setting and seek help of the parents and other 
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NGOs, if available, in the neighbourhood to develop these skills. These skills that 
are required for successful functioning of children placed in a regular school are 
referred to as “survival skills”. These skills include: 


« Functioning independently during group instruction 
" Following classroom routines 
« Completing task within an allotted time period 


« Working in the absence of teacher direction (Preparing children with 
disabilities for school hetp:/readyweb.cre uiue edu/ibrary/]992/pmnkerto. html Pg 2) 


An example of elements of a successful transition process (Capstone Transition 
Timeline, Johnson, Cook, and Yongue, 1990): 


" Notifying and preparing parents and teachers 
" Collecting and updating data regarding the child’s needs 


" Developing a profile of communication procedure, available services, 
prerequisite skills and teacher expectation 


Conclusion " 


The traditional concept of readiness implies a defect in the child. Until the mequities of 
live experiences are addressed, there would be inappropriate expectations of the 
children’s abilities without recognizing the normal variation in the rate and nature of 
individual development and learning. If schools have to be inclusive then it becomes 
their responsibility to meet the needs of the children as they enter school and to provide 
whatever services are needed to help each and every child to reach his/her potential. 


In this module we have seen that children’s social skill, physical development, 
intellectual abilities, and emotional adjustments are important areas of development and 
each contributes to the child’s adjustment to school life. Within any group of children 
one child may possess good language and social skills but may be physically and 
emotionally less mature than others. Similarly, another child may have small muscle 
control but be less advanced in language abilities. Because of individual differences in 
development, schools and teachers have to respond to such variation by individualizing 
their curriculum and teaching practices. But before doing this they should have good 
knowledge of child’s growth and development process. 


The school readiness programme can be taken up as a school project involving all the 
teachers, members of parent-teacher association and mothers who could volunteer for the 
programme. The Coordinator may chalk out the course outhne and the daily routine 
Only few examples could be suggested in the module and the teachers are expected to 
prepare activity book so that children may be exposed to varied experiences depending 
on their needs The programme should be designed to cater to the needs of all the 
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children so that all of them will acquire the necessary learning experiences leading to 
lasting improvements in children’s achievement. 
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MODULE-3 


MODULE —3 


CLASSROOM FOR ALL 


M.M. Dash 
Orissa 


Overview: 


In a democratic country like ours every child has the right to education. All children 
should be given equal opportunities to learn to the limits of their capacities. We have to 
devise a classroom for all — an inclusive classroom — a classroom which welcomes all 
children with and without Special Educational Needs (SEN), a classroom which meets 
the special educational and other related needs of children 


Philosophically, an inclusive classroom sounds a good idea and has received considerable 
attention. However, attention has to be paid to specrfic ways of accomplishing this task 
successfully. Addressing the needs of all students is a challenging task for teachers. This 
module discusses some key features of inclusive classrooms. It also discusses how to 
create and maintain these classrooms and collaborative relationships that help the 
inclusive classrooms to function well 


Objectives: 
After going through this module, the teacher educator should be able to: 


i) know the concept of diversity 

ii) Know the present practice of educating children with SEN in the regular 
classroom 

iii) | Appreciate the rationale for inclusion 

iv) Become cognizant of the barriers to inclusion 

v) Understand the strategies involved in designing an mclusive classroom 

vi) | Understand the range of personnel support in inclusive classrooms 


1. Concept of Diversity 


The major issue underlying inclusion is the acceptance of diversity. Today students’ 
population is very diverse. Many students in today’s schools have unique special needs, 
The concept of inclusion is based on the recognition that we live in a society of 
increasing diversity where success will come to those who learn to work and live 
cooperatively with others. Children who learn together learn to live together. Schools 
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are for everyone, and every child has the right to free and quality education. Every 
school has to accept inclusion as a basic value and as a right of all children — children 
with and without SEN, children with disadvantaged socio-economic conditions, children 
from minority groups etc. This means that we are talking about classrooms that have 
children from different backgrounds, children with different interests, abilities and 
characteristics. To teach in a classroom like this requires teaching strategies that help in 
providing appropriate learning experiences to all children. 


2. Present Practice of Educating Children with Special Educational 
Needs (CSEN): 


2.1 Education of CSEN in Special Schools: 


At present children with severe disabilities are educated in special schools being 
segregated from their peers. They may be placed in residential schools and may be 
segregated from their parents, communities etc. Special schools/residential schools 
sometimes provide the most restrictive environment for education of children with 
special needs. This is because the children stay with other children who have disabilities 
and may not be able to achieve as much as they can because of very little exposure to 
competition. 
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2.2 Education of CSEN in Regular Schools 


Children with mild to moderate disabilities are enrolled in regular schools. They are 
educated in common schools with other children in the regular classrooms. Although 
children with disabilities are educated in physical proximity with other children in the 
regular classroom, social and academic integration of such children may not be taken care 
of The social distance between children with SEN and their counterparts is still very 
large. Academically they may be integrated only for a part of the day. Even when these 
children receive education in common schools with others in the regular classroom care 
is not taken to ensure quality education for them. Of course there are instances where 
children with disabilities (particularly children with low vision, orthopaedic handicap and 
mild hearing loss) excel their counterparts m academic achievements. This is possible 
with support provided by the teachers and others in the environment. A Case Study of a 
girl called Meena is a case in point. 
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A Case of Low Vision 


Meena was a child with low vision born to parents who had no other child excepther Meena’s parents discovered 
her problems with sight when she was around 2 years old This discovery made them extremely unhappy and they 
felt that their life has come to an end To have a daughter and that also with visual impairment was a curse for 
them. They took Meena to a number of doctors but with no respite. Meena’s sight never improved and finally 


they left everything on fate They admitted Meena to a special school for early intervention programme and after 
a few years admitted her to a regular school. 


As Meena grew older she started becoming aware of her parents’ disappointment. She decided to do a lot of hard 
work so that she could become mdependent and somehow bring happiness m the lives of her parents. In school, 
the teacher never bothered to check Meena’s copy nor had any expectations from her. Meena went to the special 
school after her regular school hours and put herself both body and soul in her studies Her hard work brought 
fruit and she came second mm her class. 


Meena’s parents were thrilled with Meena’s success. On the other hand, when Meena’s teacher saw her report 
card she only had a few words for her. These were: 
“How can you do so well? You must have cheated” 





3. Rationale for Inclusion: 


Education is a human rights issue and children with SEN should be part of schools which 
should modify their operations to include all students. The PWD Act (1995) of 
Government of India clearly stipulates that: 


“The appropriate Government and the local authorities shall (a) ensure that 
every child with a disability has access to free education in an appropriate 
environment till he attains the age of 18 years, (b) endeavour to promote the 
integration of students with SEN in the normal schools” 


(Article - 26 a & b) 


The rationale for inclusive education can be discussed in terms of benefits to 
students, teachers and society: 


i) In inclusive classrooms all children are enriched by having the opportunity to 
learn from one another, grow to care for one another, and gain the attitudes, 
skills and values necessary for our communities. When proper arrangements 
are present, inclusion works for all students with and without SEN in terms of 
mutually held positive attitudes, gains in academic and social skills, and 
preparation for community living. 


ii) In inclusive system teachers develop their professional skills through 
collaborative consultation and team teaching. Peer collaboration and 
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consultation not only provides psychological support to teachers, it also leads 
to better student learning. 


iti) Inclusive schooling empowers teachers. Teachers keep themselves informed 
of changes occurring in their fields, participate in decision-making process 
and receive in-service education programme from time to time. The initial 
negative reactions of teachers about inclusive education strikingly change 
after active exposure to the practice of inclusion. 


iv) | The most important advantage for inclusive schooling is the social value of 
equality. Despite differences, we all have equal rights. We need schools that 
promote wider social acceptance, peace and cooperation. When schools 
iticlude all students then equality is respected and promoted as a value in 
society. 


The philosophy of inclusion hinges on helping students and teachers become better 
members of a community by creating new visions for communities and for schools. 
Inclusion is about membership and belonging to a community. Inclusion involves all 
kinds of practices that are ultimately practices of good teaching. What good teachers do 
is to think and develop ways to reach all children. 

Inclusive education is based on the belief that people/adults work in multicultural, 
inclusive communities ie. work with people of different races, religions, aspirations, 
abilities and interests. It is important that children of all ages should learn and grow in 
environments that resemble the environment that they will eventually work in. 


4. Barriers to inclusion 


4.1 Acceptance and Respect: 


Tt has been seen that in the present practice of integration, children with SEN are enrolled 
in regular classroom, but they may not be accepted and respected by their age-peers and 
the regular teachers. This attitude of non acceptance can act as a major barrier to 
inclusion. 


4.2 Labeling 


In most cases children are teased and labeled by their peers. Although these children have 
their own name and identity, regular teachers may categorize and address them by a label. 
Labeling itself is not a healthy practice for a number of reasons. Some of these are: 


a Labels usually focus on a child’s negative aspects. Once a child is labeled, 
teachers tend to think about the child only in terms of hus /her madequacies or 
defects. For example ‘Langra’, ‘Andha’ or ‘Behra’etc. 
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OQ Teachers and parents tend to have low expectations about what a child can do 

0 Teachers tend to explain the child’s poor performance only in terms of his SEN 
and not in terms of instructional failure. 

o A labeled child develops a poor self-concept. 

oO Labels lead to rejection by the peers. 

Oo Labels create a sense of helplessness, inferiority and stigmatization. 


4.3 Responsibility: 


When a child having SEN is studying m the regular school s/he is sometimes considered 
to be the sole responsibility of the resource teacher, if such a teacher has been posted in 
the school implementing the scheme ‘of integration then of the general teacher If the 
school does not have a resource teacher for education of such children they are then 
nobody’s responsibility? Do you think regular teachers are involved in any decision- 
making or in giving remedial help to those children who need such help? Are the regular 
teachers accountable for the education of children with SEN? 


4,4 Partnerships 


We must realize here that the whole foundation of inclusion of children having SEN in 
the community and community institutions like schools rests on buildmg partnerships. No 
one person can achieve as much as can be achieved through team effort that adopts a 
problem solving approach. Partnerships between the parents, resource teachers, general 
teachers, school administrators and other community members is an essential requirement 
of any effort to include children with SEN. This essential requirement has to be 
strengthened in the present scenario. 


4.5 Traditionally Oriented Teaching 


It has been seen that teachers’ approach to teaching children with SEN need to be 
changed if it is traditionally oriented. If the teachers just transmit information, no matter 
whether the child has benefited or not then they are not providing equal opportunities to 
learn.. There are teachers in schools who follow the whole class lecture method with a 
fixed timetable, a single textbook, and rigid age grouping. Their instruction is focused on 
the whole class and individual attention is not paid to children. 


4.6 Personnel and Resources not Integrated 


It has also been seen that when children with SEN are integrated into the mainstream of 
regular school the personnel and the resources may not be integrated. An unhealthy 
division between special education personnel and resources and the regular education 
personnel and resources may still exists in schools implementing the scheme of 
integration. 
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4.7 Lack of Support 


Children with SEN studying in regular classrooms do not sometimes get the support of 
regular teachers and peers. Mutual support between regular teachers and the resource 
teachers may be missing in the schools. 


4.8 No Collaboration/Consultation 


There is no collaboration and consultation among teachers about educating children with 
SEN in the regular classrooms. 


4.9 Parents Not Involved 


In most cases parents feel alienated from the school. They are not involved in planning, 
preparation, implementation or any decision making process. In some cases parents are 
not aware about the provision of educating children with SEN in the regular schools. 
Even if the parents are illiterate they know more about their child than anybody else. 


4.10 Lack of Leadership of the Headmasters 


To a great extent quality education for children with SEN in the regular schools depends 
on the knowledge, leadership, initiative and resourcefulness of the head teacher. 
Headmasters need to develop conceptual clarity about inclusion/integration, the 
objectives to be achieved and the programmes or activities to be organized in their 
schools. 


4.11 Lack of Linkage 


One significant difficulty at present is the lack of linkages between special schools and 
regular schools. In an ideal situation the special school should function as a resource 
centre for the regular school or a cluster of regular schools located in the area. But this is 
not the case. As per the provision contained in the NPE (1986) and the Programme of 
Action (1992), children with severe SEN who have completed their preparation in special 
schools should be encouraged to go to the regular schools. But this may not be the case 
at all. Conversely there are instances where special schools enroll mildly and moderately 
disabled children who can be better educated in regular schools, 


4.12 Inadequate Training of Resource Teachers and general teachers 

The resource teachers working in regular schools sometimes fail to design activities to 
meet the SEN of children enrolled in regular schools because they may require more 
training. They may not be properly oriented about the mechanism of 
integration/inclusion. 

Similarly, general teachers may not have received orientation and training regarding how 


to implement inclusion. Without adequate training these teachers may not be able to 
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provide quality education to all children in the class and end up following the 
traditionally oriented instructional methodologies. 


In the previous section, assessment of the current practices in integrating/including 
children with SEN in the regular classrooms was discussed. This assessment indicates 
that we have not been able to achieve what is intended in terms of: 





i) Coverage of children with SEN; 

ii) Perception of teachers about educability of SEN children; 

iii) | Attitude, acceptance and respect of teachers and peers; 

iv) Administrative support and quality education for such children and 

v) Linkage between special education personnel and regular education 
: personnel. 


Activities for the Teacher Educators: 


In integrated settings the focus is on the deficiencies/problems of the child. Make a 
list of these child factors. 

Discuss with your colleagues some other difficulties in the present practice of 
integration. 

Integrated Education for Disabled Children has not been sicteastil to the extent it 
was expected. What are the reasons for our failure? Discuss in a small group. 


There are a number of problems given above. Try to find some solutions with the 
help of other teacher educators. 

Make a list of problems in the education system which are to be attended to in 
inclusive education. 

What additional changes are to be brought about in the education of children with 
special needs? Discuss in small groups and submit a report. 

Make a list of the activities or ask the teachers to do the same in which all children 
can participate. 





5. Designing Inclusive classrooms 
5.1 Teacher’s role 


An inclusive school is one that educates all students in the mainstream. Educating all 
students in the mainstream does not mean merely dumping them into Tegular classes 
without having any strategies. Developing effective inclusive classrooms requires 
acceptance of diversities and addressing wide range of needs. The teachers have to find 
ways to meet the needs of all children. The major difference between the notion of 
integration and inclusion is in terms of quality of education. While the former is related to 
physical proximity of students with SEN to the same age peers the latter also deals with 
qualitative features of this arrangement. Consider the following two cases: 
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Lets take the fourth class of a primary school, In this school children with disabilities are 
included in the classroom and study along with their peers in a regular classroom. This 
class has a teacher called Ms. Srivastava who has no experience of handling children with 
disabilities in a classroom but has been a teacher in this school for a number of years. She 
has her fixed methods of teaching which are tried methods and she is very proud of her 
teaching capabilities. She wants her students to finish their work on time and be very neat 
and tidy. She is, however, never sure about children with disabilities studying along 
with other children in a regular classroom. She believes in the tried and tested model of 
special education as it had worked earlier quite well. She is not interested in taking any 
training or even any support from specialists. She goes on teaching with her old methods 
without taking care of individualized needs of children. As a result of this, the children 
with disabilities have started falling behind in her class and one of them has also 
developed some behavioral problems. She has the attitude of “I told you so” and wants 
these children to be pulled out of her class and to be taken to a special school. 


Lets now look at another fourth class in another school in the neighbourhood. The teacher 
Ms. Tyagi had been working in a special school before she joined this school. She, 
however, moved to this school when she got a permanent job as she was also qualified to 
teach in a general school. Her philosophy is that all students are capable of success 
provided they are given appropriate opportunities in the environment. Instead of using 
traditional methods she tries out a number of cooperative learning, activities, encourages 
participation of students in a number of social activities. She has made efforts to locate 
the existing resources in the neighbourhood in the form of special education personnel 
and has also invited them to help her in reaching out to the SEN of the children in her 
class. Today the children with disabilities in her class are doing very well and appear to 
be very happy. 


The above two cases clearly show how important teachers are in creating a positive 
classroom environment. The way teachers view their students, specially those who have 
some SEN, the expectations teachers have from these students-higher but meaningful 
expectations enthuse better performance-and the knowledge and skills they have for 


teaching students in an inclusive classroom are essential qualities for establishing an 
inclusive classroom. 


5.2 Network of Support: 


Inclusive school does not work unless students with SEN and teachers get the needed 
support. For example, a student with SEN may be benefited by the support of a peer 
tutor, a teacher may require the support of a team of teachers. Thus, the school should 
develop a network of support services. A network of support is a group of people who 
come together to brainstorm, problem-solve, and exchange ideas, methods, techniques 
and activities in order to assist teachers and/or students requiring support to be successful 
in their roles. 
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5.2.1 Peer Tutoring: 


Tutoring is a process that typically involves one-to-one instruction. It can involve a peer, 
an older student or an adult in the tutoring role The tutor is the individual who provides 
instruction, and the tutee is the one who receives instruction. Tutoring can be used to 
meet the individual needs of students with SEN by providing remedial or supportive 
instruction. Of all types of tutoring peer tutoring is the most effective in inclusive 
situations. 


Peer tutoring is instruction provided by the peers of students and involves children 
teaching other children usually on a one-to-one basis. Cross-age and same age tutoring 
can be adopted in peer tutoring. Cross age tutoring refers to instructional situations in 
which the student tutor provides instruction to younger students of a lower grade. Same 
age tutoring is instruction that involves students of the same age or grade in the tutoring 
process. Whatever type of peer tutoring is adopted -cross-age or same-age tutoring — 1t 
can be used for teaching spelling, handwriting, arithmetic and social behaviour in the last 
period and twice a week. 


In peer tutoring the tutor should perform four acts, such as: 


=" Monitoring: means supervision and regulation of ‘the performance of a 
tutee; 

= Reinforcing: means providing appropriate contingencies for approved 
behaviour. S/he may praise the tutee if s/he has completed the work to a 


required standard; 

"Modeling: means the demonstration of a particular activity or behaviour by 
the peer tutor; and 

« Explaining: means the peer tutor should expose the relationships on a topic 


and provide appropriate examples to clarify doubts. 


The success of peer tutoring depends upon the interpersonal and communicative 
relationships between peers. In peer tutoring, although the tutor plays an important role 
in the instructional process, it is the teacher who virtually retains overall responsibility for 
selecting the tutors, orienting them about their crucial role, matching the tutor with the 
tutee, directing, organizing, coordinating and evaluating the performance of the tutorial 
project. The teacher should follow the guidelines noted in the following box for 
establishing a peer-tutoring programme. 


an 


Guidelines for Peer Tutoring Programme: 



























Make a careful diagnosis of the tutee’s weakness in the subject area. 

ii) Inform the tutor about the levels of mastery expected for the tutee and the timeframe 
(Tutoring should not be viewed as a time-filling exercise). 

iii) Match the tutor and the tutee. (The tutor must have mastery over the subject and skills to 
be learned by the tutee. Pairing of tutor and the tutee should be based on similar interests 
and background and sometimes on sex. It may be a good practice to give both the tutor 
and the tutee some choice in the selection of partners). 

iv) Develop appropriate instructional packages, worksheets, games and learning activities, 
charts, record sheets and other practice materials in advance that can be used by the tutor. 

v) Arrange a short training programme for tutors which should include tutoring skills, giving 
feedback, questioning, student management etc. This can be done through explicit 
instruction, guidance, modeling or watching experts. 

vi) Establish a practical work routine and suitable work environment for tutoring. 

vii) Reinforce both the tutor and the tutee and encourage them to persist at the prescribed task. 

viii) Monitor the progress of tutoring in terms of concepts and skills to be learned, quality of 
relationship and communication between the tutor and the tutee, attendance and 
completion of tasks. 

ix) Change the tutor, if there is conflict between the tutor and the tutee or if there is personal 

animosity or dissatisfaction in the tutoring situations, : 

Give certificate of merit to the tutor and some incentives to the tutee if the tutoring 

programme has been completed successfully. 


5.2.2 Cooperative Learning’ 


In an inclusive classroom where a large number of children with and without SEN have 
been enrolled, children can be taught with the help of cooperative learning techniques. In 
this way the children help each other learn, they work together to seek solutions to 


problems and to complete the assignment. The children should be encouraged to learn 
cooperatively. 


Cooperative learning is a procedure used by a mixed ability group to achieve a common 
goal with mutual collaboration and support. Cooperative learning provides opportunities 
to children to learn academic skills and pro-social skills of listening, taking turns, asking 
questions, seeking assistance, answering questions, offering suggestions, good manners, 
speaking positively about others and correcting others, The teacher operates as a planner, 
facilitator and evaluator. The role of the teacher is as follows: 


1) The teacher specifies the instructional objectives of the lesson. 

ii) S/he places children in groups. 

iit) Each group should be small in size and heterogeneous. This means children 
may differ in terms of therr abilities, characteristics and mterests 
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iv) S/he arranges the room or the learning environment in such a way that groups 
are not too close or too far. The members of any group sit together facing 
each other to facilitate interaction. 

v) S/he assigns roles to each member of the group-leader, recorder, performer 
and evaluator. 

vi) | S/he rotates roles by lesson so that each member of the group has the 
opportunity to lead, record, perform and evaluate. 

vii) | S/he explains the task to the group and distributes materials. 

viii) S/he ensures individual accountability. That is, even if children work 
cooperatively, each child has to take responsibility for his/her own learning. 

ix) S/he has to ensure inter-group interaction without which cooperative learnin 
is meaningless. . . 

x) S/he has to monitor the progress of individual children and the group and 
provide assistance to the group whenever it is needed 

xi) S/he has to evaluate the performance of individual children and the group as a 
whole in terms of: 


Level of mastery 

Completion of task 

Quality and quantity of work done 
Peer interaction and collaboration 
Satisfaction of the group as a whole 


xii) | Cooperative learning should begin with younger children so that they learn 
collaborative skills early and progress effectively in later grades, 


Cooperative learning benefits children with SEN and all other children. It promotes 
academic achievement, develops problem-solving skills, leadership skills and pro-social 
skills, increased motivation, understanding, retention and transfer. It provides 
opportunity for peer interaction and social integration of children with SEN. 


5.2.3 Integrate Students, Personnel and Resources. 


Inclusive schooling becomes effective when students, personnel and resources are 
included in the mainstream. When all students are included in the mainstream there will 
be no necessity of any division between special education personne] and regular 
education personnel, between special education resources and regular education 


resources. In such a setting every student, every teacher and each resource belongs to the 
mainstream. 


5.3 Adapt the Curriculum 


In inclusive schools the focus is not on how to help all students to gain access to the 
existing curriculum of the school. Rather the focus is on adapting the curriculum to fit to 
the needs of any student. In other words, the instructional objectives may be same for all 
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students, but the learning experiences may be different for different children when 
needed. For example, while most students in a science unit on temperature may focus on 
learning to understand Fahrenheit and Celsius temperature scales, one student with SEN 
might learn to recognize and point to items that are hot and cold. That is, while all 
students can pursue the same basic educational goals (what is temperature) and learn 
together in the same regular education class activities, it may be necessary for some 
children to pursue the same goal by a different approach and be evaluated differently. 
The teacher should plan creatively to adapt the contents, teaching strategies, evaluation 
procedure and time allowed for completing an assignment to fit to the needs of children. 
The adaptation can be done in the following ways: 


5.3.1 Adapting the Contents, 
The teacher may adapt the number of items that the learner is expected to complete. For 


example, the teacher may reduce the number of concepts in Social Studies a learner must 
learn at any one time. 


5.3.2 Substituting the Curriculum 


S/he may substitute the curriculum by allowing a child with hearing loss to learn 
computer skills during language test. 
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5.3.3 Adapting Teaching Strategies 


S/he may adapt teaching strategies to fit to the needs of some learners. For example, s/he 
may use different audio-aids for children with visual problems; visual aids for children’ 
with hearing problems, plan more concrete examples for children with mental retardation, 
provide multi-sensory experiences for children with learning SEN and organize small 
group work for all children. 


5.3.4 Adapting the Level of Support 


The teacher may adapt the level of support by increasing the amount of personal 


assistance for a specific learner. S/he may assign peer tutors to provide academic support 
to a child. 


5.3.5 Adapting the Rules 


S/he may adapt the rules on how a learner should approach the work by allowing the use 
of a calculator to solve problems in Mathematics, changing or simplifying directions or 
allowing the child to respond to questions orally instead of answering the question n 
writing. S/he may also allow extra time for some children during examination if there is 
a need. Thus the teacher has to adapt the curriculum depending upon the specific needs 
of children. 
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5.3.6 Provide Strong Leadership 


The Headmaster must recognize his or her responsibility to set the tone of the school. 
S/he must ensure that decisions are made, challenges are met and interactions and 
processes are supported that are consistent with the school’s philosophy. To lead an 
inclusive school requires a personal belief that all children can learn, a commitment to 
providing all children equal access to a rich core curriculum and quality instruction, and 
maintaining the school as a supportive and caring community 


5.3.7 Promote School Cultures and Welcome, Appreciate and Accommodate 

Dwersity 
If we want society to be a place where an increasingly diverse groups of people get along 
with each other, where all people are valued as contributors to national development, 
where all people share the basic rights, then schools must reflect those values by 
providing environments in which the values are modeled by adults and students and mn 
which the very structures, teaching practices and curricula reflect and model those same 
values, 


Developing a caring learning community necessitates a pervasive school culture that 
communicates clearly, publicly, and intentionally that the school philosophy is based on 
principles of equity, justice and fairness for everyone, that the school personnel attend to 
children’s needs for acceptance, belonging, respect and friendship. 


5.3.8 Celebrate Successes and Learn from Challenges 
The school personnel should cultivate the habit of acknowledging, celebrating, and 
building on successes. The teachers must celebrate the small successes they are 
achieving, introspect what they are doing to generate these successes and what they could 
be doing more, better or differently to achieve greater success and institutionalize the new 
practices which brought success. 


5.3.9 Maintain Flexibility 


The final strategy to promote inclusive schooling is to maintain flexibility. Flexibility is 
necessary as even the most thoughtfully designed strategies and plans sometimes are not 
successful and need revision. Thus the educators should adopt a problem solving 
approach 


6. Personnel Support 
Some students with SEN will require personnel support to benefit from placement mn 
inclusive settings. When teachers are asked to implement educational practices that 


represent a significant departure from their traditional approaches they may feel the need 
of training, information and support from others. Particularly in the beginning a teacher 
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cannot be expected to have all the expertise necessary to meet the needs of all students in 
a heterogeneous classroom. In such cases the special education teacher, and regular 
teachers should collaborate and carry on the task of providing support to students. After 
a while, with gained experience s/he can develop skills to educate all children together in 
a common classroom. 


Support service for students in inclusive settings may work in various ways from direct 
collaboration to indirect collaboration. 


6.1 Direct Collaboration 


Cooperative teaching or team teaching is an example of direct collaboration. In this 
approach a group of teachers, say two or three teachers, join together, plan together, teach 
together and evaluate together. In inclusive settings the regular education teacher and the 
special education teacher work together in providing direct service to students in the 
classroom. In such cases meeting the SEN of children becomes the joint responsibility of 
the regular teacher and the special teacher. After planning jointly the regular teacher or 
the special teacher takes the responsibility of teaching a particular topic or subject and 
evaluation depending upon his/her expertise, experience and confidence. When the 
school does not have a special education teacher, a teacher of the school may be 
designated as inclusion facilitator or support teacher and s/he collaborates with other 
teachers in tearm teaching. 


6.2 Indirect Collaboration 


The special education teacher or the inclusion facilitator and the regular education teacher 
can provide academic support to children with SEN through indirect collaboration 
outside of the classroom. Indirect collaboration can be possible in three ways: 


" Collaborative Consultation; The regular education teacher requests the 
services of special education teacher (Consultant) to help generate ideas for 
‘addressing an ongoing situation. Collaborative consultation is interactive in 
nature. 


" Peer Consultation: Two regular education teachers work together to identify 
effective solutions to classroom situations such as developing friendships, 
gaining peer acceptance, solving academic difficulties etc. 


" Teacher Assistance Team: A team of teachers provides support to regular 
education teachers. The team may be made up of core members plus the 
teacher seeking assistance. It emphasizes analyzing the problem situation and 
developing potential solutions, 


Whether the teachers collaborate directly or indirectly, personnel support ensures high 


academic gains, development of friendships and peer interaction, and acceptance among 
children It also increases professional competence of teachers. Regular teachers should 
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be given encouragement by team members and the inclusion facilitator or special 
education teacher to meet the needs of all children in inclusive settings. Adequate 
literature should be supplied to teachers and in-service education and opportunity to visit 
inclusive schools in operation should be provided to them so that teachers can be made 
more competent to provide personnel support to children with special education needs. 


Conclusion 


Over the last ten year there has been a growing impetus worldwide towards inclusion. 
However, to maintain an inclusive classroom in a school is quite a different task. This is 
because presently the way schools are organized makes it very difficult to meet the wide 
range of individual needs. Inspite of these difficulties, it is important to plan for it. 
Inclusive education is all about values and principles. It is also about the kind of society 
we want. In this module, an attempt has been made to highlight the strategies of 
designing an inclusive classroom and to uncover the obstacles that may act as barriers to 
inclusion. 
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3 wares Ren A warner ot uRettat or anaes ud feeder oe wey | 

4 Was Ay SUA SRN eg fas sTaIHG WES wal S Aa oT Axas a EH BT 
wat | 

5. eS GRA GT wT GT G fry Ha-Ha F Po AGNI G1 WAT GY THT | 


1. Wares rar a ffenes wd Sar-Ha at deer 


wrest fers te WM F Gel WH wat ot fen a yw oe F wm Ate aaex WIE GUT 
We % aaiq wets ort Fafa fer ote Patra oar 4 eer e | wate wa et eter fear oe 
8 are oe feet nft, ayer, fet or a a fet fests arqerea aS oT oat sew et | wt 
at tre areas et oft wat va fers ayaa S ora weet S araeh weatt S at ort BI 
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4.1 Farah Gara cer aa ze ? 


Wrest Hel-geat Br AAS aaa te wa dea papa date fad vets wea wl Sat F 
Wa sew wy A weed fear He se (wate or at Me sraqmceil a ea WaT UTaT z | 
Worma wt stent & ager wenfite aie & fae eq waa een & wen wai A wes We a 
eat ed s | wa Ret at ee 4 aes wet F ar was ager S fae gy aera ez | 
wal @ Weve BaaT aA A wH-gay at Werder ow Eg aterm dar @ | war farce we 
are et F | Se WHER WES sae wa S Wael S wy 4 oat atk fae o Fa Th oo Tt 
fare wd arafent dar & Sea SAA Tara S Sr waa wan Sten aa a fet rd 3 | 
Re tara + wet ye ear g ok va GRY a thee ¢ | eam we facilitator & wt oT 
BRAK BI 


2. GAA WE Ht slasaad: 


mene fterea ot aries wort at we wet gers f wer aeat at afser S ard amet at 
Pret set S are dar fey or eg ware fee we g | wersea Fy wey a ea, WA, 

ak wert mare reer aT aee wie eer S aes 4H fener Ht ve ten oS 
wa H afte ae ate whet at we | GaGa ST Tae Sa THe wT aT alee fered arm aot 
wt wast Usa ort OT Ud wT Vt we Bee wr S alts alert ay a oe we as | 
oaroa A Se TOR & cata Pato ar St weaemer weet or are fear ore & | wea WeATT 
Rear weet et ors a oer at ms S fay At ae at Raaql seat a AA at ww war 
C1 ee oT ora @ are arr @ aay at whe Sree wees S| Ue oS ars UOT wT ag 
wit ea Fw wa oS hay BS wel wR at agen * | sed Prem afte via at 
Pee TIE way sie aftear ort wearer 4 wereer fret F | warmer F yds SAA oh 
wae & am ae waa eri oa a ara F | 


ute foot wey or oy fers tar & at wer ex Ue MS Rody | ome oa Va EV EA ts A vic 
WUE Tat ot ao ae Ta a | gad after we va wa oO vet @ few ale yor at 
arawean § dt se eq ot Ga A OY WIM ww aor alee wel Neer Bt afte gen Par feet are 
BIg ae | . 


3. Wares war-Hay aan: 


Rem et ya veer Rrarr % fg mart Rew at wee wry ae Wea sa SW S ig 
TEI FS ST Sa & | eaae Rear ag sew ae So we aw fe Gen F Be aA way A ET 
oy fret areas aie wrt a wader were S| meme wT ate aera ae Mike wear 
Prete crema ufeaat <a [Classroom ecosystem] a Fait awe ¥ | career & Ute 
weal 4 Ree ter ora ore % raat oe saa W case S arenes aera or Pater 
Ber S| saae @ ate went + Germ aera ate gaat we ver aren, ay aT 
SIT, wal @ tot at Tae, wifey Rerr sfterr arnt ale afta & | wareet wereaat 3 
TERT FY TSN ot ST alee Rey wees wa ot wh ar ate at wx ae | BIE 
Vere ara Prat orca thre years aen man & UPafies aaa By Tate waa wear & 
| oa F gg ay oT onareM, ver ot Ba aan gen ure wa wt sewoail St a a 
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TH ET ToS FH ARM a | warHa A wee el der wee vd ser araeae Rar af 
WE BITS eT | 


we uated warm weet da [Classroom ecosystem] o Pa ar w fay se waza e 
fe Rr ut wal S arm afk serena ae Aaa wer S foe wenwe qahera Hr | Han-cer 
sea eat S BHl seat ST GA eT, sor St vita Qaen cen fess sepa WE S Teal 
St aarr & da aot | war F fet at ae or sera ae ae BoM a aan Sforsal GS 
BRO B, HMA Ae Sa Aley | Stet TaN aM WHT Gael GH a ala WM Ht sasaHar 
act & dfea fix tt oa & Ger Tt Dae Ee VOR 7 OY fh oe ay saat GaN S aT A G 
TUT FAR ST BA A STE Ten wa BMS WS GSR WAT ST ayHA GX a Tas For Gt 
coer fre a Ue sea Hal S MAT WIA A wr | Gay Gad ors ST VS wT wart wei B 
Ba wages wre fears & ger Tas fore vere wt alos ae Vt | area A Gad S gr ae 
fiat ca Br area ued B HA S Ter aM H sawed Ad W wal H RI S ada 
fforn wre af ae fea fet Gast @ Sex OT US | Bae VAM Tel Teal GI Gas areal 
see ty wea DH ae ors wi fe anazawan wea we ue Praha we We | Fa THR wal at 
Maa BMRA Hannay Aare w Wea wast warHa uRRat-aa & Par 4 wera 
art & | 


3.4 wardeht Ren a waa werwer ran Ba a?” 
3.1.4 Baraat wat ag Terao Pater. 


wares fear A warayel senna aaa eg wae sect aera Paty ot anaeaec ett es | 
SAT Bana ob aaa wr Pato an va eg war @ faa fenfoa wen va aM a 
Macha Set = | 


1 fererrera @ ferent or waa Ran sg care ae - 


sah fer Perey at are wast oan GI adele Gea aN gas ved ak 
MHRIGTH HT sayy owe wt & | Are saapal Wl H Fea Vt saeaparait wt 
Off eg Wet Ret ar aE wets sk wear Gere S Retot a aaa HT ae Te 
WRIA HT anawaHy =F | 


2. wares Ret sg Brat ol dae HAE 


- gee fore Ree arena mrepal ar sratort SY OY Brat HT ue sar oe fe 
wre fare snazraast at oft ty So B afar wa sie OF Aag GY TH 
&? ay ae S IF Ward & aa Sah He A sag BY | 

- walail/ aes or aro Ge UR - were A WS al, AeA AGNI Hr 
amfad wet, wise, feel, fers arama ays & vite aera at wrens 
W ure ot fore ane G aR seat Hl arash Hear w fry dae far wT aHa z | 

- Dal HD Sa THR ae oy fe a amy afters & fee ade Rrter a ae sik 
area Presa ee | See a wa A ait afte ane Pray cen waretel @ Hee Ty 
HPT He = | 


49 


- WA Bt ad Bt Ei aie aoe da oe A TS ates HW sa GA TH 
BATS St AAT ST ore Sen | SA ws aes arate da ee fres sea 
a wat & arr a dhe atx fear Pera fea wet es | sae wet A we 
afters at raat Prafta ert & aie & tia S ga ae oe ae F fh ara wit 
Bal Bl wea wer @ fag wa sass F | 


3. Tara wae Sea MT BT aT Wa by PRA weer sie oF. Aeaed SK 
wT aay & | sas re we WATE Wal ST Maloy wen alanasy STG WaT Tet 
z | 

4. afta Ta WaT GT MATT WT PT | 


4. wan F fiere sree WE wri S ae ar Aver wd waart 


wa 4 oe cet a et weet werd eet F | edt ot er Wren G oe ore ei F 1a 
SRT Uf, wees, fer sear wea A wT S ade ae S Gren st wad F | St Tal 
at pe fee snared eet & 1 fers Ge fed fan ga cet S fae wea Rem ot aan ae et 
Wot & | aa: Wareeht fran ¥ area or ae afer ef ore & fe ae ga fees anaetiood wes 
weal at det cael arene ot wear wr cen dafere sresrparell @ arpeq afery frarerentt 
Bl SGT BY | 2 

ST el @ fey HaHa We SI Teel Gey s WH Fell St wea Hen | gq aed wt Wea 
oen ae oft ord ve 8 1 Re aed at cea & fay oer A ot Gee aT foecrey GET EIT | 
ae ae taysatreraca a ea ot Hong S ae a wOt ot enh an ofongal HT 
oe & fay ae yore ort 4 fiers waa o ara weet, OY - oe So oT OD, TT 
Pras, werarart ante cen aftraract & at weahr ora Ge snags 21 gad fare fleet sare F 
afr a we 2 | 


ATER A OA AAS faeerat at AE TAA: 


- Wa vet she weet ofa ae gat S aha B fers sneered et wad & 
ae Pathe ox cffery, Ua wet vet Wrst UM, Fer fe vad F | 

- wi fey wal o@ wall ot afer wart ofonga S oro a weg oe a | Te 
arte er snes, fess, aepite we yee afee, ger ahiferes wrt cen aiferat 
@ SR Terns, UNIRG sa aie ap SRO et WH F | 

- ST HF GUT Y SIT ST Ae PSI Wei St Yet eT cid | ga Bt S arene w Pes 
AGA WEG Teal GS ATEN or AI HY TT wel sea Tt MTR ST Yar S 
fory ord frg fre | ort fry fore 8 od ae weeltad Gr fh - 


vem fra Ree was S wafers f ? 
2: TAR G AN GR Sl Wad & ? TM 
fare srazaparsit at oft & forg arg aa S aH Varit 2 
BU WOR SF Sal St UTR Gl Ya @ fey anaes ure we oe arn da St UG | gas 
fey ate Tera water sik Garvey oy fees ear tr eet | GaP, Were ara den 
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sre or saint few vere fear org fe oar & wit sect at tafare sraeromelt ot oft 4 
Wen Ud | ae Vs Hea GB TA anvet dare, arom sie sawed ae Pee | 


4.2 VUaAt Basar 4 alte cs wens aa ot waar: 


aa OSE Tat EARN Ger SHS oreT Tae as oneal at YE at ard dT da 
aX OF OS Te HA Maas S sper Har-sa S ats va Uses TIT aT WER aTaITG 
é | Ata foci & gat ot Are saat 6 sR AReTQER cat aa st oT 
Wat & - 


4.2.4 HAT AT Yaa Teal B fore: 


SA BT St ara or Mer Wars story St Har S eta S | Ter als YT ral wars at wet stort 
4 oh ofa ad wed f | was wee eh ofr wea S affrs A ae UT Ge 2 | ged F 
sao as or fren ex S a aT, Ue A afte sed ae dies ar vee wen 4 oft 
amet | seat A ae sar va aM ae St wea St Uni S at Gad ay HaeaG VIEW, Wea 
aah, wert wardhert ak mean - aan ot PAPER UTA SY Baal ST aE GT Fara 
WT UoM B : 


- eat a Gar A art ot vfer A ae aay lege UM sae ale ae aed WaT 
aa TeX GT AMA YT Sa WS | : 

7 war F ary ers, Te srara F cer Pea stag | 

- wena A Vet de Waa St Via Tara wW | 

- Tas VAS STEHT YS Tel Gt TRH St TAM srg wT Vay Vert set W | 

- wa IT YA aa al ae A UY seal S TE oy cet Wary aed wT 
fapett teat at Has og Prefer wx | 

- ae eat US FA We VET F a Se ae wT AM WG fe waa GoM 
de o art Ser akg | 

- aed ol aft wer St sawp ef ct sae fore saRet waa ot ae Hy | 


422 atte fita aeat & fev: 


are wi & feed seat 4 feet car oT set aNIRe ce fees vel tar 3, cfd Vat PVT 
wed aga GA St F cen east Sioa Fal GX Tod | et Tet oT Mew or At Ret ER oT AMF 
| et qed 4 aga Seer waht we TE ot Se | ge fet aa or Aa F aga aie 
WAS Oa F | Va seal @ fay Pee oan - were oe ere aT PET aftods STarT 
far OT WaT s : 


- wen F Ua Va wesc Pree st wart HX | 

- wen Fares fa-preng atte aay | 

- Wet Va Wap Greate wt searg | 

- afte are der Praha ot ort wore et arr A al 
- arene Clat B aryral Gr Tare G ST A MYT Pe | 
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- AN TAY BH Be-re Ai F aie Be WTI He | 
- Se ST PHM WRT BY | 


4.2.3 fede qed aed fern: 


qfears ged sed F fem at cen aes FY ot at 21a wea Gael a WE Ter 
Witte wer whitd oa + of ey Ge Fl Wt oe FT ses we Aes ae aes 
UAT Tere yet Ve Woe F | ga eee Gr Fafett J wt ged wer Ae sent A wl yRtat at 
aren et @ | pe deat or ge aa tie eee et | WH ret St we aE 
Tea Ae ay Ty ors fargit arr gaa fre wah Hansa WET GX Wad F - 


2 wal A Wert ot eis aren a | 

: WAR ged Br ar fare | 

- eas yer Fea S UT WT zat at Rog wen SY aed at uaa og Pdf 
ay | 


- VAATSS UE MIS Ud Are sent H fers ae feraa was weer alte wean at we 


- ae feet ger aor gofert serrate set AF wt geet at sagan St at ws 
Brae BAT | 

~ ate fart aot or orig ote, seat anfe soe a snqeand a dt oe Boe 
Bee | 

- Giax viet F were wert we coRey slifedt dee snfe gen wet arenfr 
arr UPat Ue-Arsew, aera aegy anf or ake SyerT HY | 


4.2.4 aot Racita art aeat S fre: 


"Fe wet 4 amtiite de wre Rad 83 & oe: Saat we aga wea | ARG Ae S ORT EF 
wat ot dad faster of waite set & | St wor Wat went a wad #1 ga wai S 
arta wt UR COX GaN Uist S SI W saw Ter Ta Sas HAUT aT Wea F | 
waa 4 sre fry Sayed aera Fatt dy ang PRG cae WaT GX Wad F | 


- wer 4 ea oS toy St aan se yer a fH gen gawd wa w aert 3 
wer A ae Ge Ua TM Hen B Tex VT WH! 

Z Ba GS OY Feat Y Bat Tara By HE | 

- wal @ Wh frame 4 sea or wifera By | 

- Be ad oT Or W fe wa GS ate ae S ORM ea sea BEST Aw TET 
aang | 

- wey H WEG VET Ve tae, ster sax ais a ea H wad ey wen F 
Bas sor St Uta qa s | 


a ver fs fewer ae cet ot Rte seat ot a 4 wer wet S ayer Tae 
a TERT ART SF seal St Re rae at wT wordt S| 
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marae wan a reor afters was ar waar 


mast war a fat draast eat, alert eet cer ere sravanansit & wed Ba F | Aa: 
mt & fag wae Rem ater aren og ere & fry ae srazam ¢ fH ae feat vipat 
ween se ver or fire wa sik 9H Sr Gt aaa St Te rete ora at aaaHd S ayer 
rer waa et | fsa Ret aT aaa wrest a Yast & fey Ree am fara six 
ge o carae 4 AA aE Ny aM ge Far oT wan A a GET & WN - Wear 
afer [Cooperative learning], waa wag fam [Peer group tutoring], wye fet [Team 
eaching], afanaa aet-aa [Non-graded classrooms], gat wareat [Open classrooms], 
tafe af scare mane [Diagnostic & Remedial Class], war-pa A YocmHa 
Creativity in Classrooms], 3mf& | Je unt Rarer at varias vo Gar a va WAM ceT at aie 
MT GY Hel H MG Wa Het F | 


141 BaTaet Rete & fore siereras cata: 
TATA Het S Weert og Rr H fry Ge cane saan eit s | 


Re WIE et trae, rat & fey snap oleat or ertenRe year wet at 
areanr « 
qa wh deface weet or wa wae FH ore oy St ahaa ae Gaat stake Io ST 
area Sisal @ era & fore suet oy St Brera | 
we @ fay wager ve ae safcre stent S Pater at wraar wel ora wt eri 
& AAR wh writ @ fry srgea sans S Peo wt ara | 
wat @ far ort a wRada oe wer SH aaa | 
TABI EY S TA Bat H er Herma wear ar Raia eer wl Aaa | 
Wal & at ae S Shere HI Ase VF ST Araar | 
wat wrt ar wafer aH BIE SUA wt Grae | 


5.2 Sea sete wit fe warren ren rete at waraett araraer A Wer si: 


Ree a sa Ae Harare ert alee fe Gen ot ele wa vant feetent & | wel 
BA S UIT he oe Hen & as Perm a wea Puta wen é | 

Rem ya Perm of Ph ae weit wd Te wrt ws Se ord a or GS ae Bt 
UTOR WT | seq ot sea Ut A oRady wet sie weeal at oA. Penh 
ae Gt argqa at srazaagy zl 

Cat G saw ale ot uy ser wa Rem BS ats woes wer ag fats en 
Ree cen aeraet S eer wales ws Set BET | 

TAS wa HT SH Rae er S vse aaa S we A ca af uw we GS TS | 
Satenesy se Werte | 
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MODULE-5 — 


MODULE 5 


TEACHING COMPETENCIES IN INCLUSIVE EDUCATION 


Anupriya Chadha 


Introduction 


Inclusion means structuring school as community, where all children can learn. It is 
about membership and belonging to a community. It is a way to reach all children. It 
is a philosophy aimed to improve the quality of education for all children in a 
classroom. But there’s no recipe for becoming an inclusive teacher or an inclusive 
school. It’s not any mechanised format. Inclusion is just good teaching practices that 
also endeavour to meet needs of children with challenges. 


A teacher sets the stage for learning. S/he alone has the power to invite or not invite each 
student to learn. S/he gives the impetus to learning as well is a centrolling factor in the 
classroom management process. A teacher’s attentiveness, expectations, encouragement 
and attitudes strongly influence students’ perceptions of themselves as learners. Thus, the 
teacher’s behaviour influences the students’ behaviour. Every teacher should realize that 
inclusive education is nothing more than all kinds of practices that are ultimately 
practices of good teaching. Developing teachers’ classroom skills is seen as the key to 
good practice and a good training programme. Teachers’ classroom skills are seen as the 
key to good practice and a good training programme. A teacher needs to have high 
expectations that all students will meet the academic challenges and should think 


thoughtfully about all children. It is these expectations that some time produce the 
unexpected. 


The ideal system of inclusion is that the general education system itself should make 
education of special needs children as its integral part. This implies that the general 
classroom teachers should be equipped with skills to address the educational needs of 
children with special needs. This module, which aims to help teachers develop those 
competencies that would enable them to teach children with disabilities, has been 
developed with the following objectives: 


Objectives: 
1. To sensitize teachers on the skills required to deal with all children in a classroom 
2. To acquaint teachers with those characteristics that would help them maintain and 


manage efficient learning environment 
3. To help teacher increase their knowledge on classroom management 
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4. To suggest to the teachers modification in the curriculum to suit the needs of 
every child 

. To orient teachers on how to use effective classroom practices 

. To train teachers on utilization of appropriate behavioral management techniques, 

. To provide to the teachers an understanding of how children learn and develop, so 
that s/he can create learning opportunities that support their intellectual, social and 
personal development 

8. To make teachers realize that how students differ in their approaches to learning, 

so that s/he creates instructional opportunities that are adapted to diverse learners 

9. To enable teachers to use a varity of instructional strategies to encourage students’ 

development of critical thinking, problem solving, and performance skills 

10. To increase teachers understanding of individual and group learning strategies and 

behaviour to create a learning environment that encourages positive social 
interaction, active engagement in learning, and self-motivation 

11.To facilitate a teacher’s use of formal and informal assessment strategies to 

constantly evaluate progress of the child 

12. To assist teachers in fostering relationships with school colleagues, parents, and 

agencies in the larger community to support all students’ learning and well-being 

13. To expose teachers to the theory of multiple intelligence 

14. To prepare an IEP for each and every child with a special educational need. 


AA 


* 


1. Skills required 


This simply means those skills that will be required to cope with the problems of teaching 
children with various special educational needs and abilities. This will involve 
modifying the speed of teaching, communication skills, mode of teaching and utilizing 
other resources to improve the quality of teaching. The teachers would need rudimentary 
skills for using the special equipment to teach children with various needs, especially 
those with sensory limitations. Others, especially those with cognitive problems, would 
require special and stimulating TLM. The teacher would require appropriate skills to use, 
develop and prepare low cost no cost TLM with high interest value Research says that 
the teachers in an inclusive classroom should have the: 


e Ability to problem-solve, to be able to informally assess the skills a student needs 
(rather than relying solely on standardized curriculum) 

e Ability to take advantage of children’s individual interests and use their internal 
motivation for developing needed skills 

e Ability to set high but alternative expectations that are suitable for the students. This 
means developing alternative assessments 

e Ability to make appropriate expectations for EACH student, regardless of the 
student’s capabilities. If teachers can do this, it allows all students to be included in a 
class and school 

e Ability to learn how to value all kinds of skills that students bring to a class, not just 


the academic skills. In doing this, teachers will make it explicit that in their classrooms 
they value all skills. 
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2. Characteristics of a Good Teacher 


Extensive research has been conducted to determine the qualities of a good teacher. 
Studies on effective teaching show that the following teacher characteristics are good 
indicators of successful education outcomes for children (Berliner, 1984; Bickel & 
Bickel, 1986; Brophy & Good, 1986; Kauffman and Trent, 1991; Rosenshine & Stevens, 
1986). Effective teachers: 


1. Strongly engage students within academically focused, teacher-directed 
classrooms, using sequenced, structured materials 

Focus on academic matters using activities with goals that are clear to students. 
Allocate sufficient time for instruction 

Frequently monitor students’ performance and check students’ work 

Plan lessons and question to obtain many correct responses from students 

Offer immediate feedback to students on academic tasks. 


St tS 


Teachers who work successfully with students also have positive attitudes and are fair, 
firm, warm and responsive, have patience and a sense of humor, and are able to establish 
a rapport with students. 


3, Classroom Management 


Classroom management is the backbone of inclusive education. It may include 
appropriate seating, using appropriate strategies to promote learning, encouraging warm 
interactions between all children and making use of novel and innovative teaching 
methods. Presentation of the curriculum that suits all children, making teaching 
interesting, encouraging participatory learning and promoting self-discovery etc. are 
other competencies that the teacher should have. The teacher should also be equipped 
with the skills of use, maintenance and teaching of special equipment. The teacher should 
also know a variety of ways by which behaviour can be managed in the classroom. This 
would require: 


e Flexibility and a high tolerance for ambiguity 

e Ability to provide daily success for all students. Teachers have to understand that a 
few students might need remedial assistance 

e A realization that every child in the class is their responsibility. Teachers need to find 
out how to work with each child rather than assuming someone else will tell them how 
to educate a child. 
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4.Curriculum modification 


Teachers would want to know that many parts of the curriculum could readily be 
changed, modified, or adapted, without sacrificing the integrity of the basic curriculum. 
In many cases, even small changes will greatly benefit students with various needs, who, 
in general, need a stimulating active curriculum that will captivate their attention and 
motivate them to complete the activity at hand (Lerner & Lowenthal, 1993; Mathew & 
Jaffe, 1992, Mc Carney, 1992). Teacher participation in the processes leading to 
curricular modification and its implementation is critical for the success because it 
reflects the context and conditions under which teachers work. It also builds a stronger 
teaching profession so that teachers are better able in the long-term to adapt and respond 
to the multiplicity of challenges facing schools and classrooms. Other competencies 
would include: 


e Knowing a variety of instructional strategies and how to use them effectively. This 
includes the ability to adapt materials and rewrite objectives for a child’s needs 

e Viewing each child in the class as an opportunity to become a better teacher rather 
than a problem to be coped with or have someone else fix. 


5. Classroom practices 


As already mentioned that inclusive education is nothing but good classrooms practices. 
Hence, it is very important that the teachers are well apprised of those practices that 
would lead to better learning in the children. A teacher should know a range of ways by 
which children with special needs can receive extra assistance in the classroom. They will 
share their experiences of using these approachés, the obstacles likely to be encountered 
and how they might be overcome. They should be able to devise an action plan, which 
they can discuss with their colleagues in school for making extra assistance available. 
The action plan would be used in the classroom to enable the teacher to spend time giving 
extra help to certain children in their class. The teacher would be able to create a bank of 
resource materials such as worksheets, teaching aids and should involve families in 
helping the child with his/her school-work. 


6. Knowledge of behavioural management techniques 


Generally, teachers can use the same disciplinary practices to manage disruptive 
behaviour of all the students, with or without disabilities. Much of the undesirable 
behavior is same for all children. The differences, however, may originate in the 
teacher’s selection of the particular behavioral intervention. When selecting behavior 
interventions for students, teachers should ensure that the strategies are developmentally 
appropriate and take into consideration the student’s needs. Misbehavior can result due 
to inappropriate curriculum and teaching strategies. Some misbehavior may arise as a 
function of the teacher’s inability to meet the diverse needs of all students. A mismatch 
between a teacher’s style of teaching and the students learning style can also result in 
misbehavior. Thus, a teacher should be well acquainted with several behaviour 
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management techniques such as positive reinforcement, shaping, chaining, prompting and 
feedback 


7. Understanding how learning occurs 


The teacher should understand how learning occurs—how students construct knowledge, 
acquire skills, and develop habits of mind—and know how to use instructional strategies 
that promote students learning. The teacher should appreciate individual differences 
within each area of development, show respect for the diverse talents of all learners, and 
should be committed to help them develop self-confidence and competence. This way a 
teacher is disposed to use students’ strengths as a basis for growth, and their errors as an 
opportunity for learning 


Some problem behaviour may be the result of specific damage suffered by a child. The 
teacher should be acquainted with the specific strategy effective in overcoming special 
problems. For example, over magnification may contract the field of vision and give rise 
to dyslexia like problems in the child. This teacher should know how to adjust 
magnification, lighting and seating arrangements in order to optimize reading. Similarly, 
a child with hearing problems may have and quite often do have hearing loss mixed with 
dysgraphic symptoms. In that case, the teacher should know what teaching strategies 
should be adopted. The same may occur in the case of children having cerebral palsy, 
who may require clear enunciation of words on the part of the teacher. 


8. Individual pace of learning 


The teacher should understand and can identify differences in approaches to learning and 
performance, including different learning styles, multiple intelligences, and performance 
modes, and can design instruction that helps use students’ strengths as the basis for 
growth. The teacher should know about areas of exceptionality in learning— including 
learning disabilities, visual and perceptual difficulties, and special physical or mental 
challenges. 


The teacher should appreciate that how individual experiences, talents, and prior learning, 
as well as language, culture, family and community values, influence students’ learning. 
The teacher could also endeavour to understand cultural and community diversity and 
know how to learn about and incorporate students’ experiences, cultures, and community 
resources into instruction. The teacher should believe that all children can learn and 
persist in helping all children achieve success The teacher should learn to appreciate and 
value human diversity and shows respect for students’ varied talents and perspectives. 
This would lead to the teacher making students feel valued for their potential as people 
and help them learn to value each other. 


9. Use of instructional strategies 
The teacher should understand principles and techniques, along with advantages and 


limitations, associated with various instructional strategies (e.g. cooperative learning, 
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direct instruction, discovery learning, whole group discussion, child to child approach, 
etc.). The teacher could also try knowing how to enhance learning through the use of a 
wide variety of materials as well as human and technological resources (e.g. computers, 
audio-visual technologies, videotapes, local experts, primary documents and artifacts, 
texts, reference books, literature, and other print resources). As a teacher, it is important 
to realize the significance of flexibility and reciprocity in the teaching process as 
necessary for adapting instruction to students’ responses, ideas, and needs. 


10. Creating a positive learning environment 


A teacher should know the needs and the principles of effective classroom management. 
This way a teacher can use a range of strategies to promote positive relationships, 
cooperation, and purposeful learning i in the classroom. A teacher would also do well for 
the entire class if S/he recognizes factors and situations that are likely to promote or 
diminish intrinsic motivation, and knows how to help students become self-motivated. 
The teacher should be the first one to take responsibility for establishing a positive 
climate in the classroom and participate in maintaining such a climate in the school as 
whole. The teacher should be aware that participation supports commitment, and hence, 
is committed to the expression, promotion and use of group discussion, co-operation and 
consensus building in the classroom. Encouraging the role of students in promoting each 
other’s learning and recognizing the importance of peer relationships in establishing a 
climate of learning is also helpful in an inclusive setting. The teacher as far as possible 
should be committed to the continuous development of individual students’ abilities and 
consider how different motivational strategies are likely to encourage this development 
for each student. 


The aim is to create a smoothly fimctioning learning community in which students 
assume responsibility for themselves and one another, participate in decision making, 
work collaboratively and independently, and engage in purposeful learning activities. The 
teacher should organize, allocate, and manages the resources of time, space, activities, 
and attention to provide active and equitable opportunities to all students in productive 
tasks. The teacher maximizes the amount of class time spent in learning by creating 
expectations and processes for communication and behaviour along with a physical 
setting conducive to classroom goals. 


11. Use of assessment techniques 


The teacher values ongoing assessment as essential to the instructional process and 
recognizes that many different assessment strategies, accurately and systematically used, 
are necessary for monitoring and promoting student learning. These include assessment 
techniques such as criterion tests, worksheets, checklists, direct observation, and 
assessment of general and specific behaviours. The teacher should use assessment 
strategies to involve learners in self-assessment activities, to help them become aware of 
their strengths and needs, and to encourage them to set personal goals for learning. The 
teacher evaluates the effect of class activities on both individuals and the class as a 
whole, collecting information through conservation of classroom interactions, 
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questioning, and analysis of student work. The teacher monitors his or her own teaching 
strategies and behaviour in relation to student success, modifying plans and instructional 
approaches accordingly. The teacher maintains useful records of student’s work and 
performance so that S/he can communicate student progress knowledge and responsibly, 
based on appropriate indicators, to students, parents, and other colleagues. 


12. Networking with parents, colleagues and community 


The teacher understands schools as an organization within the larger community and 
understands the relevant aspects of that system where S/he works, which would primarily 
be the school. The teacher understands how factors in the students’ environments, outside 
of school (e.g. family circumstances, community environments, health and socio- 
economic conditions) may influence students’ life and learning. The teacher 
acknowledges the importance of all aspects of a child’s experience. The teacher is 
concerned about all aspects of a child’s well-being (cognitive, emotional, social and 
physical), and is alert to signs of difficulties. The teacher should express willingness to 
consult other adults regarding the education and well-being of his/her students. Besides, 
willingness, the teacher should manifest a keen interest to work with other professionals 
to improve the overall learning environment for students. 

To promote this, a teacher can make links with the student’s other environment by 
contacting parents and teachers of other classes/schools. The teachers can also conduct 
sharing workshop on activities that take place within the schools, or with professionals in 
other community agencies. The teacher could identify and use community resources to 
foster student learning. The teacher can talk with and listen to the students, be sensitive 
and responsive to clues of distress, investigate situations, and seek outside help when 
needed to provide appropriate remedy to the problems. In this way, the teacher acts as an 
advocate for students. Ultimately the teachers will have to realize that all of the children 
in their school are “all of our children”. They need to be integrated in their approaches for 
successful inclusion to happen. Inclusion implies diversity. Diversity is valuable. It is not 
just a reality to be accepted, tolerated or accommodated. It is a reality to be valued. 


13. Multiple intelligence 


A teacher should be broad-minded and open to understand the meaning of mtelligence. 
Some of the questions that a teacher can think about are: What, anyway, is intelligence? 
How does it manifest itself? Is this measure of a child’s mental capacity fixed, or can it 
be adapted? Teachers should not relate intelligence to scholastic ability only. The 3 Rs of 
reading, writing and arithmetic should not be only barometer of a child’s 
accomplishments. A teacher has to realize that there’s no child who is totally smart or 
totally dull. What needs to be explored are the natural talents of a child and how best 
these can be tapped. One way to go about discovering this is to make learning the most 
fascinating and liberating experience for the children. Change the focus from how smart 
the child is to ‘how’ 1s the child smart. Call on the child’s strengths. Discover where the 
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child’s aptitude lies and then start building upon it. Integrating different activities can 
also help a child learn fast. Every teacher should be aware of the about seven kinds of 
abilities or intelligence. These are: Linguistic, Logical — mathematical, Spatial 
intelligence, Bodily- kinesthetic, Interpersonal, Intrapersonal and Naturalistic. Every 
teacher should realize that learning is not fixed, but develops as a child grows and 
children can also have different proportions of these abilities. 


14. Preparation of IEP 


Once it is determined that student has a disability, assessment focuses on instruction. This 
process is guided by the development and implementation of an Individualized 
Educational Program IEP) for each student with a disability. The IEP must state (a) the 
child’s current performance level; (b) annual and short-term instructional objectives; (c) 
the special services and the extent of regular classroom participation; (d) the projected 
date for initiation and anticipated duration of such services; and (e) criteria and 
evaluation to determine progress. IEP enables the teacher to outline the short-term 
objectives for the academic year. The teacher would do well to work with a student for 
several sessions before developing the JEP. During this time, realistic objectives and 
teaching techniques can be determined. The IEP has the potential of being the catalyst for 
a more individualized and specified approach to education. It increases accountability of 
educators, and ensures joint and shared decision-making between teachers and parents. It 
is an opportunity to improve the quality of education for students with special needs. The 
teacher should take into concentration, while preparing the TEP, the socio — economic 
status of the parents and the total milieu in the community. 


Conclusion 


The recent past has seen an increase in the inclusion of children with SEN in mainstream 
education. For the system to be inclusive, it requires a change in the prevalent attitude of 
segregating or excluding some children from the educational system. To achieve the goal 
of full inclusion there is a need to develop competencies in the teachers so that they can 
organize a classroom that meets the curricular, social and even therapeutic needs of all 
the children. An attempt has been made in this module to prepare teachers to evolve 
strategies and develop cultures that results in full participation and empowerment for all 
students. 
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MODULE-6 


MODULE 6 


GUIDANCE AND COUNSELING IN INCLUSIVE 


EDUCATION 
Ms. Rujuta Patel 


Overview 


“A warm smile, a touch on hand, a nod of understanding, any expression of caring 
of the teacher will help students to invest little more of himself/herself.” 


It was Darwin who pronounced the universal truth, “Survival of the fittest”. This 
statement underlines the necessity of struggle for survival for all men and women. This is 
all the more so when a person is having some special educational needs (SEN) in some or 
other ways. S/he may be visually, speech and hearing impaired or mentally challenged. . 
A child gets on, in the early few years (3-5 years) with the affection love and care of the 
parents, but the real struggle for the child and the parents starts with the commencement 
of his/her schooling. 


The first difficulty is to detect and accept the fact that some special needs may exist. 
Then the question arises as to.what exactly is the cause and nature of these special needs 
and what can be done about them. In all this, the parents by themselves can do little. They 
require guidance and counseling from some experts. The doctor can identify the problems 
for example an impairment, but once this is known, the parents have to seek the guidance 
and counseling from someone. Early identification of the SEN of the child is very 
important as guidance; counseling and rehabilitation of the child can start immediately 
thereafter. The child has to be sent to school and s/he has to be psychologically prepared 
for schooling. This is true even for other children as well but in the case of a child with 
SEN, it is all the more difficult. For this, appropriate and adequate guidance and home 
training programmes are very necessary and desirable. 


Getting familiarized with the special needs of the children in the classroom is important 
for all teachers, What is more important is to find ways of meeting these special needs. 


Teachers may need to consult a psychologist to understand how to improve the mental 
health of students in the class. 


Objectives 


The objectives of this module are to enable the educator to play effectively the role 
of a guide and the counselor. This module will help the educator to understand 
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The meaning of the terms guidance and counseling 

The steps involved in guidance and counseling 

The need for guidance and counseling 
. The role of guidance and counseling in early stages of childhood 

The guidance required for mainstreaming 
. The home based training required by the parents of children with SEN 
. The process of imparting counseling through teamwork 
Counseling and Guidance 


Counseling is a personal relationship between a professionally trained educator 
and a child/parent. Counseling is a continuous process for lifetime. It is not time 
bound. It starts when SEN of the child becomes known to parents, who may find 
it difficult to accept the child with SEN. At this point of time, the parents get 
confused and puzzled and need real help (assistance) and proper guidance 
regarding what to do to overcome the problems. Their major concern is how to 
make the child independent and self-confident and to remove the inferiority 
complex. Initially the parents may feel shocked and keep asking themselves why 
this has happened to them? At that time, a counselor can help them to realize the 
reality and accept it. It is only when the parents start accepting the SEN of their 
child that they can help the child to become independent. 


Guidance is the help given by one person to another in making choices and 
adjustments and in solving problems. Guidance aims at aiding the recipient to 
grow in his/her independence and ability to be responsible for himself/herself. It 
is a service that is universal — not confined to the school or the family. It is found 
in all phases of life — at home, in school, in social life etc. Indeed, it is required 
wherever there are people who need help and wherever there are people who can 
help. 


The characteristics that foster good guidance and counseling process include: 
a Ability to maintain good human relations 
Fostering participation and exchange 
Ability to take responsibility and initiative 
Ability to interpret others’ needs, problems and potentialities 
Ability to understand the problems of others but at the same time be 
impersonal and objective without appearing cold, indifferent and 
uninterested. 
Q Ability to be warm, cordial and friendly. 


oooo 
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1.1 


Difference between guidance and counseling 


Guidance specifically covers a limited area like when a particular problem crops 
up. It is a time bound way of solution, whereas counseling is a continuous 
process. Both may be everlasting in case of some people. It is very necessary to 
help individuals escape impending crises by solving their problems through the 
process of better and more effective self-understanding, self-direction, self- 
realization and self-actualization. 


2. Why Guidance and Counseling? 


The education of the students with SEN is a lifelong effort that involves 
cooperation and collaboration among school personnel and with others i.e. peers, 
regular teachers, special teachers, parents and family, community agencies etc. A 
significant part of education and development of children with SEN takes place 
before they enter school. However, the problems do not start and end when 
individuals enter or leave school. 


At the time of transition (from home to school) the child may feel insecure, have 
difficulties in adjusting to the new environment, and may get confused. At this 
stage, guidance and counseling will help the child in making the transition 
smoothly. Parent and child both, with the cooperation of the teachers, get 
prepared mentally, physically and socially for this change. 


Sometimes counseling has to be focused on parents and not on the child if s/he is 
too young to understand it. The child may be using some spectacles, or other aids 
that may appear funny to others in the class. Other children in the class may tease 
the child leading to a development of a poor self-concept. Also the child may not 
have friends and this may affect his/her adjustment in the school. Even during 
adolescent years, all students may go through emotional turmoil, as it is a difficult 
period for all of them A child with SEN may have more problems and negative 
self-concept especially if s/he has a visible impairment. Therefore counseling and 
guidance is an important aspect of any school programme. 
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Consider the following case of an emotionally disturbed girl. 





Rani, a 13-year-old girl, was studying in class VIII of a Government school. 
Most of the time she remained quiet in the class and was not very noticeable. 
The teachers generally ignored her as she always remained in the 
background and did not participate much in the classroom activities. 






















One fine summer day, when there was no power and the children were 
unable to study because of the heat, the mathematics teacher came out of the 
class and stood in open air for some respite. Meanwhile, she saw Ram 
sheepishly climbing the stairs that were going to the terrace. Ms. Chopra, 
the mathematics teacher, called out to Rani but there was no response. Ms. 
Chopra then followed Rani upstairs and at the right moment prevented Rani 
from jumping off the roof and giving up her life. 





When Rani was questioned about her behaviour she broke down and 
sobbingly told the school principal and Ms. Chopra about her misery. It was 
found that Rani’s father was an alcoholic without a job and used to 
physically abuse her mother at home. This disturbed Rani so much that she 
couldn’t concentrate on anything including her studies. She hated her house 
but had nobody to confide in. This led to a feeling of acute depression and 
Rani decided to end her life once and for all. 


In a situation like above an observant teacher could have helped Rani to meet a 
counselor or in the absence of one, could have helped Rani to vent out her 
feelings and also take a decision about her future. If children like Rani are left on 


their own they can end in any way. On the other hand, if they are helped they can 
emerge as successful people. 


Some Steps Involved in Guidance and Counseling 


The following are some steps involved in the process of guidance and counseling 
of children: (G.B. Sklare, 1997) 
a Setting Goals 
Discovering and Constructing Solutions 
Connecting the Pieces 
Conducting Subsequent Sessions 
Expanding Solution Focused Concepts 


oaaad 


To have an effective counseling outcome it is important to set goals that are 
concrete and stated in small steps. The child can be asked a number of questions 
regarding himself/herself and his/her problems and his moments of happmess etc 
Discovering the positive occurrences in the life of the student helps the teachers to 
construct solutions for various problems the student may face. It is also important 
to map the behaviour that brings successes. Help can be taken in this regard from 
the parents and siblings of the student. 
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Finally, the all the components can be put together to conceptualize a solution- 
oriented process. Subsequent meetings with the students can strengthen this 
process and taking from where the student is, one can expand solutions for better 
mental health of the student. 


He see guidance and counseling process involves gathering information, 
synthesizing this information, interpreting the information and finally using this 
information on individual situations. 


. Counseling and Guidance in Early Years 


The most important and effective period for help is at the time when habits, 
attitudes and ideas are being formed and when techniques for self-help are being 
developed i.e. in infancy. If the SEN are known and accepted, counseling and 
guidance required at this stage would be minimum. This is only possible if the 
infant has some visible impairment that is congenital. 


If the SEN is because of some visible impairment i.e. physical disorder, some type 
of visual impairment, mental retardation (Mongol babies) etc. it is very important 
to take advice of doctors and then trained teachers to help the child to develop in a 
proper way., 


If the SEN is not visible i.e. hearing impairment, learning disability, etc. then it 
takes more time to identify the SEN and overcome the problem with the help of 
proper guidance. Here acceptance of the special needs of the child is very difficult 
for the parents. They may get frustrated and instead of taking help of doctors and 
specially trained people, they seek some other sort of treatment or try some 
miracle cure for the child. But at this delicate stage, if proper guidance is given 
then they can help the child to overcome the SEN in a better way. Some of the 
benefits of guidance and counseling during the early stages are: 


> Early identification of emotional problems will go a long way towards 
ensuring the healthy development of child into a useful citizen. 


> Providing home training and preparing the child for the placement in 
proper school, for example, in the case of a hearing impaired child, 
guidance during early years helps a lot, in bringing to him/her the world of 
“sound” with the help of hearing aids and making the child to hear the 
meaningful sounds and give response to it. Here, residual hearing is used 
with help of a proper model of individual hearing aid. Otherwise language 
development in the child gets affected. 
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4.1 


Preparing a child for schooling (pre-school training and home training program) 


A child with special needs and his/her parents get confused and do not know what 
to do with their child and how to help in his/her development. Here the role of the 
teachers and other professionals starts. The parents need proper guidance about 
the SEN and the programmes to meet these. 


Adaptive devices prescribed by the specialists in particular areas would benefit 
the child and the parents. Both should be trained in the maintenance, use and 
repair of the equipment and other devices to be used. 


Some times, daily living skills are also to be taught to the child if s/he is visually 
impaired (VI) or mentally retarded, Mobility training is essential for VI child 
whereas training in language development, communication skills is very essential 
for a hearing impaired (HI) child. It includes articulation of the word, hearing the 
sounds or voices and responses to the heard sound. Toilet training is essential for 
mentally retarded child. 


INSERT TABLE 1,2 &3 : 


Parents of the child with special needs do not know what services are available to 
them and where to get them. Guidance and counseling plays an important role in 
this, Guidance and counseling will help parents to develop good relationship with 
minimum disruption and less frustration as it is very time-consuming task and 
“patience” is the main requirement for this task. Sharing and cooperation with 
others and peers is also a ‘task’ to be taught to the child. 


INSERT BO 


Helping parents for home-based training 


Home training program is the training imparted at home to prepare the child for 
placement in a school. 


Teachers have to explain programmes to parents in an understandable manner 
The regular teacher must explain planning and decision making roles to all 
parents who express a desire to get involved in the process. Teachers may provide 
factual information on the nature of mainstreammg. A concerned and honest 
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approach will go a long way in reducing parental concerns and clearing 
misconceptions. 


Mainstreaming 


It is believed that students with SEN profit socially and academically from 
interactions with other peers and reverse is also true. This is the idea behind the 
concept of “mainstreaming” which results in socialization of the children SEN in 
the mainstream environment. 


Hence, mainstreaming helps all students to develop an understanding and 
appreciation of the diversity in our society. The goal of full inclusion is 
placement and instructions to all students in the school nearby, with/without a 
resource teacher. 


For counseling and guidance, the teacher must have special skills. The presence of 
a skilled and sensitive teacher who can facilitate positively peer relations and 
motivate learning is central to the success which children in any classroom 
experience. Skill and sensitivity become critical in the main stream classroom, 
where the range of individual strength is wider than to which a teacher is 
accustomed to. . 

A teacher who values and responds individuality of each child is central to the 
success of any mainstream classroom. Of great importance would be the teacher’s 
skills, sense of purpose, and attitudes of acceptance, understanding and concern 
for each child in classroom. The teacher must 


> Note the difference between children with sensitivity, openness and 
honesty. 

Focus intensively on the development of positive learning sets. 

Set aside time each day to evaluate and plan for the progress of the child. 
Allow and encourage children to undertake activities, independently. 

Plan cooperative activities and built them in to the curriculum. 

Involved parents in the classroom activities 


VVVVV 


Counseling in inclusive education thus includes: - 


" Actual use i.e. implementation of counseling tools to support the parents 
to accept the SEN and handle the problems related to their child. 
Individual attention with time to enable them to overcome the problem. 


. Assisting each case by giving them proper information relevant to problem 
in terms of knowledge about the problems/ways of handling it and 
services and resources required and train the parents and the child to face 
the problem and try to overcome it. 


7) 


7 To develop in a child qualities such as perseverance, dedication, sincerity, 
devotion, positive outlook, respect for views of others, healthy 
temperament etc. which are essential for making effective contributions to 
growth of society. 


Team Work in Guidance and Counseling 


Counseling should be in such a manner that will protect child from abuse and 
neglect, Parent should know that their child requires special assistance because of 
some medical, physical, communication problems, and/or vision and hearing 
problems. These problems may seriously limit the extent to which the children 
profit from ordinary: life experiences. The child requires assistance with 
communication, self-care, mobility and community living skills to be successful 
in every day life. 


The teacher has to meet the needs of individual students with the help of parents, 
special educators, para professionals, peers of the student and others. Different 
instructional options providing extra instruction and reviewing, adjusting the 
lesson content withm the existing curriculum are some of the tasks for which the 
teacher may require help. The teacher cannot give guidance without being guided 
by the specialists whenever there is a problem. So teamwork is an important 
prerequisite for guidance and counseling. . 


While evaluating various methods, teachers along with the parents can decide 
whether these are effective and in the proper direction, and if needed, 
modifications could be carried out. 


While working with parents/special teachers/peers the teacher has to 


1) Apply a range of counseling skills with parents, like listening, 
Sharing, treating parents as equals and experts, explaining 
educational methods simply and without jargon. 


2) Involve parents and special teachers in assessment, observation 
and program planning, evaluating outcomes and modifying 
programmes in the light of the needs of the children. 


3) Involve parents fully to each stage of the child’s development in 
school learning. 


Children with SEN are to be given opportunities to participate with other peers in 
physical education like drill, sports and other activities like drama etc.. The goal is to 
develop and expand relationships among children through opportunities offered in 
physical education, guided play, and meal times and out door experiences such as visits 
etc. This gives youngsters opportunities to learn from each other through socialization. 
This enables other peers also to know about the SEN of children and help them. 
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In some schools, groups of parents can meet to share concerns and provide support to one 
another. This results in effective guidance through sharing of experiences amongst 
parents sailing in the same boat. 


Home-based programmes have advantages as well as disadvantages. Home visits proved 
to be effective if parents and family members have interest and may fail if both parents 
are working and remain out of the home all the day. 


Periodic meetings are very essential to discuss progress and plan future plans. 


Regardless of which type of school (special or inclusive) i is taken the school curriculum 
generally is the same. Teachers along with parents, special teachers and other teachers 
teach young children with SEN to improve their language, motor, selfhelp, 
communication, sharing, adjustment, pre-academic skills and cognitive creativity. 
Motivation to succeed and general readiness for social interaction can be developed in 
children by a team of professionals and parents. 


All these activities results in building self confidence of the child as well as parents 
which helps a lot in socialization and mainstreaming. 


Conclusion . 


When a person is in difficulty s/he looks out for some one in whom s/he has confidence 
for advice and guidance. Counseling is not just an act of advising or guiding another 
person but it is a function performed by all parents, teachers, peers, and others in society. 


The art of counseling depends so much on the specific knowledge, understanding, skills, 
attitudes, and values for which the teacher may require special and specific training. They 
must guide the parents to use the maximum residual power of the SEN and help to 
overcome the problem. Building up the confidence in the child and parents helps them in 
including their children in mainstream schools and also to provide them with equal 
opportunities 


Hence the role of counselor is to update all the other peoples with ways of interaction 
with children with SEN. The main function of guidance is to assist the parents in 
identification of SEN and development of abilities and interests of the child 
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BOX 1 
A MODEL OF FACILITATING HUMAN RELATIONSHIPS 
Process Subgoals 


Empathetic Infrapersonal Development of | Self Actualization, 
Understanding Exploration: Individual Self Realization, Self 



































































Non Possessive | Self Disclosure Potentials: Enhancement, 
Warmth Self Exploration Self understanding | Acceptance of Self 
Genuineness Self Awareness High School and Others, 
| Intensity and College education | Spontaneity, 
Intimacy of Contact Employment Empathy, Deep 
Concreteness Satisfaction in | Interpersonal 
Specificity Work Relationships, 
Marriage Democraticness, 
Openness to 
Experience, 
Creativity, Honesty, 
Responsibility, 
Genuiness, 
Responsible 
Independence, 
Consistency between 


Self and self Ideal 


Source: Patterson C.H. 1970. A Model of Counseling and other Facilitative Relationships. In 
Vanhoose,w.b. Pietrofesa, J.J. Ed. Counseling and Guidance in the Twentieth Century: Reflections and 
Reformulations: Boston 
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BOX 2 


STEPS INVOLVED IN EARLY INTERVENTION 


Study the level of maturity of the child through observations, parent 
conferences, health reports and development record of progress. 


Arrange for early identification and assessment of the SEN and 
accordingly make educational planning more valid. 


Data collection — includes personal and family background, health, 
attendance, and activities in and out of home/school. 


Plan for preparing the child for learning at pre-school stages i.e. 
home training with help of home base programs. 


Give more experiences as learning through experiences than being 
told is much more helpful (Teacher’s own relaxed and reassuring 
manner will convey more effectively than the words s/he use) 


Relate abilities and interests, potential to the academic pursuits of 
the students with special needs. 


Promote co-operative relationships (sharing) 


Find out alternatives to improve communication and ability to think 
in an orderly and logical manner. 


Follow up and research activities 


10 Evaluate and changes in methods/techniques if required. 
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TABLE 1 

















Activities for improving language skills 


- 


oS 








Instructions can be given auditory — 

E.g. it is time for lunch 
Instructions/questions for games — 
E.g. it is your turn. Who is the next? 
Item selection task 

Get me the doll. 

Correction work. 

Ask questions and correct answers/spellings 

Practice of asking and answering questions (prolonged thinking) 
Group stories — modeling phrases of the story. 

Dramatization — role-playing. 

Questions about the story - who, whom, when, ‘what, where, how 
many times, new vocabulary. 


76 


TABLE 2 


Spellings and pronouncing (reading-writing) vocabulary development 


> Same meaning words, opposite words. 
> Show me or point to the word that has four syllables. 
> Rhyming words | 
> Which word begins/ends with: Vowels/letters etc. Particular letter | 
(third/fourth) of alphabets. 
> Adjectives/verbs from —- 
Number numerical words, addition, subtraction, multiplication, names 
of animals, trees, fruits, flowers, days, months, etc. 
Bingo games — cross the words with ‘k’ change the word cap-cup-cut- 
cat etc. 
Games: - 1. Simon says — to do directed activity. 2. Whispering game — passing 
the message around a circle. 3. Direction games — puss in the corner. 4. Guessing 
who is speaking. 5. Rhymes/songs in the circle. 6. Association games - sun — 
| day/ moon — light. 
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TABLE 3 


Important items for children with intellectual disability or hearing | 


impairment 


Repetition of the contents at least four times is important. 


Each and every thing has got a ‘name’. This is to be told and fixed in their 
mind so that they can think in that way and try to recollect the names of the 
things around them. 


Use of songs, gestures, charts, pictures, films, and actual visits are useful 
methods. 


Use of small and complete sentences, simple words (used in daily life) 
should be practiced. Talking in complete and Jong sentences should be 
discouraged. ; 


For doing all these activities a room with toys, books, Manipulative materials, 
| speech box, white cane, lenses, tape recorders, visuals like mirror, speech trainers, 
| colored pictures, models etc. is of very much use to attract the child. All' these 
activities results in building self confidence of child as well as parents which help 
lot in socialization and mainstreaming of the child. 





| 
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MODULE-7 
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Ukaet ae / fasts savant sr ar Ure st Beer 
qheantia aed ot ofa st ee S ae TAT 
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is 
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4 
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al 
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Teta seat fava 4 vet sl Stee Hh ara Waar art 
Ware, ater a aeatt S eet aier fae fe sear sea Bret 
Wet a Gast A wacist Ga Sr Seagal We ugar at & far 
TROT Stet SA Ge Se ates Present fret ws 


Are slat at eer A ake ST Gee Ae Uret Ren ti wat at Ret 
Gert et we sae fae usta ae aeRiela ares eR arte are 
ala We | 


2. teat war/ fact WaT / wile Kar UT Sila : 


fasta ference: 


Tie fase stagqHant art seat Ht ret sree 
ASMA aaa at crore, Rete Pench ar wast Hea 
PART SRA, SA-aei ERT SAE, AT Sa SV wet sar at 


TTT | 
fre afar: «39 waths.ord., ts.ae2t., waat.at., 
Sabhea. arebecl, eaten, vere get Prete uivert at 
SIRT | 
2.1 wele wie ae BIT 
Sree art stk arena Aare | 
Tee Vihear sitet were aia 


a Y& N 


tela sear aes, ae eect 


Te Siete ASAT Ue UIT eT, AE 
feeett 


fasts srasaHat & vets aa A Froest & fee aR Fest Wen 


i 
2. 


teeta qfteeniteret de, sete 

Tete afer fasts arava atet wet 
SIM, TAHT 

sett arax sit urea stacy fests 

Tela aah fasie savanna art qed 
Tear eases 
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5. wee rate vite wa sqder Wer, Hen : frencittt a 
far Grate Bart Wer Ae Yet 2 


6. pet str Frater fare: Sar Ft fasta seal act Ted 
aint & feu aria areiten/mreliice sikqrate were sar 
St AMT AX Let Sl 


7. anda wate wee ws uate fare ¢ at foes 
ARTHAS Ae Ted caeat S grata fh aa A wet 
alfaat at faite sit creaantrent ot dsitna wxar e1 


8. 1997 4 usta fasts srasancrat art aed fra ws fare 
fara - ae faendcitt saftat at <a wen & far sat Ber 
ay Sl HE HAT e! 


9, aaa. 


FAI SX ART MSR S Weak S SqEM ws srt Hat & ene fasts 
wee staraHa aret seat ot fren, see, grate wet feeerea & few fase 
ara & Tt eS 


2.2 HATE GTA 


FARTS GK ART WK & Geaht S aqeM we aa Het & ene fave 
VRE arava aet Teal wt Ren, Aqea, Ware we foare & few fasts 
UM & wt 31 a S Hee: 


saq.re.at. (W.H.O.) 
aire (UNICEF) 
atest (UNESCO) 
2.3 fate sreaerecat aet Ted apa Br STRAT 


PRIS starrer & as A yee ae ar eter a feet afehrai--fareart 
SRR WAM SSE, AREERT Br Sat se yet artteRt stra, 1995 area 
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Wate utes afar, 1992 stk anfesa, wader sted, ARE aE 
air seats areaeeant @ wet saat & pear & fae ute =e ataras, 
1993 4 yitrentia o1 sett 1995 ar tees. afte sar @ fee ot eee 
fase ae ste attent & wit sere TAA, Sah Bet saat & fa 
Perit Sree FAT sik Gate Bar wart Het SH ABT S AecaVy sar FI 
Cire aepde 45-  srerat & fee Pegqes atrart fren ar soeRy--aea, Fe 
Weert S ute SF ca as Ht safes S clare wet areal st chee as al ang 
a eet oem Fegqen atk aitart fren 2a & few soere eet ware SUT 
Ba Aart We arena 93S seer dees A us afer & wo Ft GH ERT 
Tate feat TAT eI 


1. FIR IH Sts 


2. ‘Afra fren, PAST Woiheet--T LA / SIMA 
WRT et Srert--fa.ata. Bt Pre wa 


Pare aya 

3. Sper aoe, aa--fa.stan. at sed Bes UIT Spel F 
ated feat Aaa scree As 

4. qeracia Ase: 

5. Wat eee Bort 

6. Welt <aRea ox 

7. ORT OR 


ware Pret A fren, a, Seat ani ater fara fast 8 weatr wal freer 
MAA S| 


Ree a BE Sw Skee SSeS See SSeS SS Ewe ES Bee ee ewe Ree eee meee ewes eee ee 





MODULE-8 


waraiera fran ak year 
gin 7 
rae 


waratara feat 


warakra fier at aera we tet walt a et faa Sea wa aaET 
a at at pt veri wa aa @ ffi wr wT aa 
aga yet @ ae et farts araraecnet act seat at Fee a 
fret @ gore A ot aa 1 aes ot al ages stare 
at wien am ¢t da sed weasel, fram orifal sqaneh 
fast ak aya at arient & mee a ade fer ghee war 
2) aren a ae t fF can st die we a wy 4 a ae 
set it seg dhe wa WHR a oa wa at wm ak 
SEM Br st Bt we snanfta go ae ast ae west at we wat Zl 
we wa frees @ feet sea mer 4 at aeat A fea fren at 
Ta A RI aT S) Bsr fren, at sect A sim, waa 
Sa St wea wet goat sea chet A act a act aa a 
aya mid 2) od: set dred wa afore A wea al oaraed 
Brit ei 

aaaita fer at qe um Fam aw af @ fe fate 
Tapa set seat at Fat fares A Vaal al KN ae HH 
CHE WAN Ba Sl Aa: Tea Bl BI SK WH TT wea wee fea 
ae ada fer vel 4 we wel se yan a ware fet wet Zt fe 
aoa fafa fea & fax dae et atl araraedt @ wen ak frat 
weft 3 uiteds tq wae fea wh 
TARR FT ae wifrat Aowes EU seat wt araeamaet at GT 
SA A BM He uot SV eta t1 ware fren A see sat 
&@ da et wien fear aie 2 
> ages al ae Men wel we ale fect ae ee at ot oT hh 
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> wareite fret a ae sat fret at Tegan soe sit 

> waina fren A wer free at cen after ee Z 

> waair fren st vier vie A ast seat at wed at aaa 
edt 2 

> gaia A at areal sik seer GHET SI GA at MET aT 
frente 

> urate fren a aac wy wisi stat eI 

> waite frat at seat a ary eet 2 

> waetta fet 4 ard yea set Ha et 21 

> waraita frat A ada sea srevaw Zz 

> waeita fer Fo ait geat at arent | wa aaa wea a 
B12 


wreak fer A set wear w owt chad @ snavan az 
fe Jw 8 a te oe waite fre, wt Seat 4 six, Wea 
a Wa wt wea aut @1 wt wed det a at a act afer 
a aya aa t) at: sat det st a aie 4 ouedm at 
waraaa et 3 

waite fre al Ferd A at a sel t fie fare spavana 
ae aea at frafta freee 4 teat weil KN Sea we We wa 
Tat Sl ad: Seat al BI SR aH crt uleu fread ae adaa fren 
Weft 4 tw wh wa yar 4 ware fed aed @ fe aen faite 
froma few tan St whl onaraeat @ wen ah fer vate 4 
Ukadt Be ware fa are 


SeRRa 
Be Aege Ved he Wag weet al weratirr fer 4 yesie 


ae at ahaa faafae et wart we sega viet at yee # 
freafatad eat A sand Aue: 
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e yetian a ae, aera sh aera 
e Weiar & ca us fara 

eo Tee + WER 

e yeaa al fafa 

e Teiat & at 

e afm wane aT Arata 

e sae 


e arm at A wie 
Pe 


7s fren df a sae wea ania wean &@ afaited soefeu 
mn fats sa fa am wet wee a amet wm are, 
aftefa, qa ak ame wi at fe we ak aa 7 
wad 21 ee ue A ow sed Beale wet St sta ee 
fag @ 


qeier afi wie a we sit a wa 4 qeaied ar Ree vifer 
wit a wa aM aet aeret ww dy at are ae fre 
aT uate fer a aR seit afer wea a afte 
WH ST MT Tal Fh fa ca Aesies St sreragaa 21 


yeti visa A feet wt free <et at et seq yee o) cenfa 
ae wrt w har we ae a aa at a ot gw wea 4 
UR FR WT sft sravay zi 


arta Fat fren ar sacar Go wae ar dt 2 feet oft afirm 


Meat A seat w WS & a weet al Gam SS UPR GT 
arn area 
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1.1 Aeatet at aef 


yeaa ree ar ate die free feo at at ae at weet ea. 
ve) @ feet oat @, fraat aef 2 ara ate cfr fren a a 
awe ae ad A yard ao 81 we ea A am St dit Pek a 
Waa seat Saat, Bret asaet, Aferaa, aaent, aed aa she 
are at wit ar stewart ame foe wen tt 


fret ara & age =~ Wear we vier 2 ow apt fren wet 
a wn neat ait ¢ ae fre @ strat @ fe wy a defi 2 
Weed seat & ae at Seat wer fran fafrat a} wenfad wor 
@ ah ae dan fe sonfseat a ama 4 at were at eat ac 
SH Ya ot ae eI 


wre h aye :- fed fr a aq se tea a frit; acer a 
qeaied 21 ot wen eh owe fre vier a diet S squat at 
sea st aa a dae a fog ae ¢ wa area A em Action BT 
we Zz 


feat @ aa :- wal @ wae A free ge wma wa uted 
e fra aowiot & dant ok wet sae aa at wear Ft 
Grates 21 


Wat & aan : “gear ue fret aet oct yea 2 ak ue 
foenfifat at straits vite sores a wre defi 31 ae afd a 
faara 4 wre ef war 21 ae ofa @ faera wl saat arent, 
frat aeat frasit a daft sist waex ued A wo A werd 
at #1" 
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aca S saan :- Feast Swe waiter deer aa gt at efead 
uforst et ween, we ak wien a fea ae @ fat wa 
yar S wrat sit wert at at dae weit 2 ae aes wart sit 
arama Pte at aire td) ae wept ait efi sq t1” 


area ae ws ueret & om yaar A daft fet aeq wae 
et e - 


Yeates Uae Wag weeat continuous process #1 
Sue fran vert a ue afr sit to cer sam dr de fret 
e Bea az 
sah srt freniat @ sifsa oraerca oftedtt ar dea far ort 
zl 
% San WS was caercra oRadat at fen, wale wt en H Gay 
a fofa ae 21 
sont o uot st wan, wa sh wien & we KN ae 
at arteat ar fete aca 31 


1.2 Feet BT Bra 
qeaias at veer fra fre 4 que am & fea seram Zl 
eat rT Her stra freref at waft a deer A oat wT 21 


1. faenfat at at dda 4 sacies wa aa 4 ak gee ae 4 
Rea SAT 


Feet at We art fret at amy dee 4 afte aes saat 
al Wat ae A wera t7 & fad ae FSET YT YIN A Wal 
frat wa oreet aferdat at am da @ ah ae wen t fr ww 
wit at sraxzaat fo at ae wife A ware Aw wat 2 dea at 
Viet seq afr chat at at art fait afitonst ox fk et 2 
watert oo qeaies at fittat a am wen Ww we & ot 4 
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ara afte at weeea act t ot sie waft 4 oa wm 
aa ale afterant at st feenkiat at waft @ sana aun afer 
aie ae su Seat al afta ses are aaaea wet |e A ead 
= Tal 


2. feat a fer ae ae ad an a dae 4 em ver ocr 
‘rere firenfiat at svasancist st wage sal carat =o a 
wera % waa @) 4 snavanat + aac fant Se ada wat a 
AT ath Gael wT aad & sien Ge we we sl saat wit e 
ufo & ax ee tat wast ot aadt t freee ga ana feenfiat 
al se Hea We St wad ¢ see sae We Wied & Ta 
Wet 2) wae fren at we at qecies free at feet @ aa 
ar wd st aed ST yedied SA A Gea We Sa 21 


3, afreast at ay aeat & wa ad am am day 4 fee 
Te Ser aes set aerat al St wa ST Hae Ut aC 
Hwa qe wl ae SM 4 Were We at Wad @ afer 
aire aay arerat at wife at fiutel @ dae 4 aa frat att 
el wal ae aaat at at SS a saeeman ae feu win 4 at 
wea 


soa aftereat & fm ya yan wm Aeted Wt qian fit at 
aaa € at ee wa S feet at wit al we at ak ow 
an at dad & fat gen at snarana 21 faq wer 4 wa sat 
a aftrast at set a a ate ae wet 21 aftras a a ae 
aart aise fe frenet at wna aie wa a a owt 2 a at 


4- afer a fae afietet at Cet:-en yee F fr atest aT 
wm a fea, ae wa qed & ahiehat al snare Ww ae 
Se el afters at var frei at wi & area get frat 
at war fesaat at ot ar die toa we at for GT 
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Sl ST Ah Ge Tae Al Wie we A seq HS We Wa He 
wad zl 


1.3 Feared al araranar 
qeaiat at sagsea saat Satie S are z 


1. Feaies art fram A sf dea 2:- 

qeiet F BT eh ae we wa wee fe fret S at stra 
eA wel TH Ua El tl Aeied eo eI am Rw 
THM AMT Saha Bl WA BH wat 2 fr fafeat ao ea fh 
a Wrad wat as @, st SH sae wd Bw wa wt fram 
sana fas edt @ dt ea ow faftat 4 afer uted we at 
ae @ fre at em fra dt 2 


2. Gear weratt al ere Se A wer wen SUT et 

qed Rea W senfta eet 21 Tae wH Hearse ae fea ue z 
at yeies a sa fea S AR weut @ ae ae doa Zi 
wet RVR H SEG Sl GEM sl FA VaR A Ver aut fe a 
qeied A ea nea wad 21 


3. qeaiesr ard det at tom ta ze :- 
frat fifa veut a+ seq at we at diet at der aut z 
eae 4 ae ama te t fe aa det mw am ate em et em 4 
aiert si ade wore a srenite edt 2, Ae a a 
aT ow St wet ¢ ah dph qegeq st om 4 wat wR ait 
el at: fret fara at seat war chet st der ad @, fired a 
Wear 4H dat Bt Ae 


4, qeaier & aren Fee fa a waa 

WR EN ara fafa ee el ant @, am: ae fee a A 
se Be 21 aaa SATS aE KW Mees a ifs oT 
fiar-feer Rat a Beat 21 


5. Wea FS A WR Wee A SA MT ST Gea et 

Tat wit at ait se wer ft fra A sade fewer aC fare 
wt wat Ta W 21 4 wa HI TI S Taw & fe wasen fee aet 
TW WHat se ufeds ed wet afew qeates si self ge gfe a 
oft 2 


2. oe Fear Se cram wd fastoand 


1-  fayacttoan:- ag ot via wet fasanta wearehh wa fe se 
TA WaT HT Ul URS aR we ati viet st oot favored 
4 oe oer at ts-efecat a, sat arenes at, fake 
sat ta west at frend et 


2-  wegfrea:- ages wate @ fier gro wet freme at finfaa 
cant we et Poe ww wal gt wet tom a fer a Pofam 
at weet, frat, get wear es ar waa 4 uel 


3- dum oat oft piafr seer ade sa dim am ae @ fra 
dit we ae sa aoa @ ae free fae sear far fear et ae vt 
waft a wher got de yet eet Fale ae cafraat & afte mT 
al BS SER B Wea S aa 2 


4- oame:-fieat A oaae at af get at ae wf t fae fa 


TAM wae & fafa cafe et gat weet a uae adam soefey ra 
e, Wat at dea wen ti yeied S fed ont at wa, ag wT 
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af ane @ ae WH Mae St Seat qe st wel t mie at 
Raft at aa eT STAI 


5s fascia: fatder a wae opt at ara am sera a 
UM wt &, Say Fesiet set S st Fert, aa aT ale ort 
al Ua wn whl Fie Wher + at Te e wer @iaT) w 
aM zl 


6-  ST:- Se ARsied sl cae ar aef @ fe a Wea 
AH ufaferd afi aa wnfha feat wet we maa aie qe ar 
Wari + at 


7- waetitem:- we wh yet wate a enacted em a 
yar S ara set) wet eat we eat 21 gaat ores, we, sate 
ser Shae wre ara ae geet Wary aM ae TaN 


8. Ufa - ytd wt St Waite wae H wT A fanfea 
aa A were em oat oe amerae fit, ert wt amar & 
warn! 


o- farts free rt :- Arad Set frat Y ace at ofa 
BT at fasts sravaaat ae seat al vad &¢ SK A wa aparan 
wea ot ak atgiat S fears & fet ot arert we zi 


10- Dey :- qeieq wat at ged sk wf aquat wm oft fran 
He 


N- Fam + aie ae sear oat via A dt ffs er 
ak fear at dyet safe ae art wT 
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12- darn: fare sreraaa at set & fea defen yee 
Seat amart et ak aeaier at ard, feae sik oie aT 
eM 


13- fafiem:- qed wee afer pare = ute at oft feed 
aim sit wi oat at sreranagen aot efron ara wee FT 
B WIA Fa aM ea wan yeas fate gra ak fate er 
ae AM at aglats aetat sr svat aot 


14-  Sefecr:- dt a atecr wt war sit Wa Wea Se a 
ater syed at at aw fa ae A wee eh 


15- CARAT - Feat om seg ah owt eae we WM ah Gina 
am ak ot at ate at faraedia wt de aoa saeee aT 


16-  UneRfaT :- yeated vit A unein Ger act ea we Oa 
aafra & fet ot faeaeia atk sneergpf sare 


17-  Welfret:- arate vhelftet saa qeaiet vonet & weer 
get & fed ot wet ae eer team FH ae a ot S ate 
ft waa eri 


a 
4 


3. Peat H TAR 
FART HA 


Went gant fren sae Ww seq sifie were sredt @ we tt 
Tier wa st uf a st wera set 21 went a weg af 
area UY seeat Tah SU Rat wa wt ae wes aot sai a 
fem, sae a gare ak at wf fee a ya A wre sa 
vem! fererat at yeas et tet fafrat ar sai aor aiea fret 
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aqae a ae weg 4 ef wat ate at a ett am SR aM 
aiet fe va yan 8 4 amet ftefe at dt amet wear at wed & 
ait eet wad at feaft al Ae we ae EI 


afm a aweaat a se wie a ft sar w A an 2? fra 
aiff wear wed t) wee ot sife a A sia Bowe afte wen 
ot at ¢ at sam oom + ae wm A mest 4 wean J 
ut #1 ae vale cept we uhene @ ait ant 2 ga ae 
GTI Wa US eH yest t: wae ERT seat st amet wi 
auf a dafia srt aeat ar daca aor dea eat ww 
seat Sr ST ae S wali fara A fear sat f ae Bt saat 
SSR Vs Whe HA AT Ga A nee fret z 


qearet fore 


ada H yearn at mea yer wo SY cee et ot) fimet aot di 
e gam fiode tt sre anat @ fier qian Aan are 
arraet Seat er SB fee ST wae Ml aH at H wt ss 
anast ab steer & fet fea 1. yeates fens at sravana ZI 
1. fated wer 2. fen wer 

3. Weel ater 4, Weal ater 

wa ws a Aetied Fre fat a do ae wT wa eT 
TR at ye e: 


4. Teast fafiar 


4.1 faenef grr wad at yeaa :- 
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fame eat we sem ued @ fF ae aa aH sa ae de we z, 
aunt ont @ ak oni sa fet dian oat 2? ae wa rant 
SR ves awd fer 4 we ae a cent fas dh Tenbad 
fret a eA yeti a set fret ot afte se fer td) ye wea aT 
afer wireant wm a fa Gh wae ws eraeite yeater Tadin 
a fer wet en fe wee wt wea ment a sew sTart 
Qa WH WS SR TH HH Wier S Ws aT A ae 
ayayaear ¢ fie free seme St Ea deatet fava afi a afte 
wera we alee We St MA: WA: Sere wat ge fi 4 ae 
B wth vies A ot a se yee wee HT a A age wT 
wa frre at aera Wet ot sash & are ar ware wet 


4.2 feraat ent yet 


Weaer al weer wea wae at caf & oe fee at at aeat 
& vie ex at at a fea yeaied at onaraent t ae ae 
wes oer al es Ue wh sae aya Tees wait ah 
fea srr waieti st st oer amt ae freq 4 ait aeat a aa 
we wa at om, wie oe Wade a ae ae aT aiea 


Te Sl Haat at qe we B seve S sree rec at 
aa st art arfeen 


4.3 Ue da/eme Ud TAT aw aT caferdal B Wea a yeti 
areas, Ta at vie ch 2 weet wi aa wert circa at 
qraat ae A dors wen wea safe ya ard 4 om wa free at 
@ yer we weit t at at wae wt yen 4 aeaied Fe wet 
wat at ae 3 et we We a wa olen eaedat at Yeates 
Wan 4 arien sat wet uel 
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4.4 a teqat a yeratea : 


fra Sowa a afrsa ate, yet we afrefeat a free er 
wig oeaan ae @ fe een aa dite am at dt sea fe aT 
2 wi soefer am ta Ayeuies ot et oven we fret Z 


aerat sl sravanast, weet, aitefeat, cartarda wi arise 
qet & fer wi sir S qwrt St ok am et of zt 
at veal west & Fear & fea aacien fet waa am 21 
fas a wma et WT Tew H SEN sl sacar sah fetes 
wd we Se a af a cit go oft fea oem & at aro qed 
tent & wae we @ fa vest wW afer at ater ar at 
SSM Bt BT Tt 21 


di fer at era sere a aaa aafee fear a elec artiste, 
area, wife free wt 21 aa: sa qeaied ot orasan a 
wrt Si rae oe ¢ fe Apia weft A fat cH fafa een 
Ur orev @ 


aes af oe fa afte ak yet ar free fe eo wT 
So wae aa F Tar vege & farm F yier + fed ae 
sara ¢ fh we Fim va WW sat wa dt stead 
afte eo aatt ate a fier wr ceiseia vier ¢ wy sa 
wrest al Te Tt WS Wa aT yest aeat fH WR & aM 
St UT dat eS at qeaiea sce BS aT HS ae a 
STS SATS aH We We senha EP 


5. qraaa & oA 


10 fram are a Gee yea ae Te au et of wd Paife 
wera el de wet at fa fo ake gaat wit dates wet Tt 


wat we ad fern wm & fF sere 4 fram ad dee we 4 
Tet SUT | ae: Fat A aT WR fra act fear wefe wer 
I ST Tal SeACT A AM aL Waa es 


2.0 Bat A aiiec-ost a sed fear wr aa af fr we 
RA we A wie fe om t eet S aie a ae am 
wer @ fie sa aye & amen fer eae frerat ant at omit 21 


2 


ey A qa ywier Bowe a dea ae a feu aa at 
aaa al ae a fee wees feet 2 oe ee yeties at ater 

ar eT wet & fae aR AT Eas doa ae that 
@ fee vite er | 


= 


Fe ty aeraa- yeates fer A fae fem ao ae ot 
ut G1 Fas EM fre st ged ar ua at gaa sara WR 
Ta TT go wh after yeien ea a was S art « 
TERT STMT SAN Se Bia crane wet ete Feet Sr wee 
a wat 2 


5. Weaey UR seat at wif a feu wegen sik fern a 
Pei et 8 et ar dau yeas 8 21 yesian S ofa + 
wrert A et Ft YIN ST eI 


Be ot at amet wast am age feet ar ua wma z 
sae ot at whe, sfeatr ae afte aft ar on ema tt 
ee Bat at wens cer wala A gar set 

BA SY AM AeA F aM aqua wa wer t we we 
Se at west a et aa ao wea fre 2 

5 We aMest at Pek am & free arm mw free apt 


Rram—fafa, wer qeah, Ween wen fre wae afk at at 
Wa tT zl 


Pe N > 
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6. afm viral at yeas 


aie se at art a fa weet a mea sraran @ fren 
yee Sosa ea ak saa wm wa at aes ¢ wa otf 
Girne Wet St 


ad wt Great wor wield fe wh wee we Pele =a 
Bass St at Wa Se A THe et Hl yas fd aay safes 
eat aT fra wh cage Seat A we Ue Aeaed Soret atert 
art frat we aa fea at ae fe wit feat 4, at fae, at 
ast a fuitt ee al wre ee a wel we wae BW? 


wafa sire sar tq Ege ws vim 4 ume di wi weet dau 
wa 2 TE OM 4 wen ao fH wee wea we FT ae 
oftrer e1 


adam a fel ae t fe we ow fuk wt we ae w@ a 
aa wt wae et welt A aged fee wat Re star wi ae aT 
TT AGH Fye 4 area wet ee fed erat # faire 
Seta ae aeat at vee dest at em 4 wat werd 
yeaa S agers cant Se ert 


Weed azar Taaarah fic act wa gers wa a wet wee a 
Tae et a yaaa dt ame foot @ ire we we 
Weare at afi wren ar & fa ae staran @ fa 
attra ofrr vine st wet we Gee wid fuiitr fd om eg 
feat orga fafit at wrt at ar 


We we afawa alert st socier at fat sien ent 4 fred 
RO WT wad @ we ada yt w afte & du a w 
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War a fest wer wt weqat sar AA deve vet 21 art: fare 
Vite ot WW ati sees a feo ad ea we dense wW 
Toe Set veqat al wafer fear srr afew 


faites sift ert ux saefeer car 


fret afera & fait orem ar aftaferr weer 2 a: fae wa 
wah weet S ea we wes ws a TW =peR sey Ee” 
at raft at eh 

1. wafer fret a sit A oeret st =a sreiss aR SF a F 
we eT em w ate at asm at aiafer feo sem eae 
ma a WT Tet & aT S waft wt sad ae a fe wa 
yet aT et atest fear seem 

2. Fe wate fear a wie A sue stam at aa afte 
ama ett wetter fer ae sqefer yeaiead dot F afafted sa eK 
wT far ww aie sera aa feet at sts fe wee sa ae . 
at ght eer et fe safer ex a fet aeat wt onde 
Ast b syST eT 

WER & yeaa w ufone vite et sak a ad S aa FeaiaA 
we ae Te ee wt ot wea wits a are fh 


7. STH 


Seat Me Se SI A ae afer fren a aeat F waht fra 
al Uae at ge 1 sree at det S wea SF es a win ae 
Te wet fee at wt tau 2 fe ae 3 feet cer, afew 
ae tt tan t fe ra de, eo at ve wa agi ait at St 
@ a wen sel sa 2 GA aia Awe ae fet Ww WHEW: a 
we VT Sf sen at A was dow se heer ae wa at 
aaa @ fe set aera 4 fre fase a aaa bh fire fra a, sie 
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warn 4, Wey 4, ser a feet ae det A we aT A wat 
at afasat sl Wt Sa STIR YuRe wart a VET ZI 
fren at sia wea afar a vation fare 2) frenedia fren a 
Tea Baw ae aes aqeet at weoaa a wit 4 act 
UF Set ale saa afi + ata vitae at aa aA a 
aa ane et dita wet wat ulea a ae ct stare @ ff sere 
aa ara eat atta afte viteet at ct yeatear fet 
aa a A Wee at a Te A are aa at sfend aT 
sraeihe uRada = ea A aftit set fier ot wea t sal sat 
aired & a aa amiss oo st watrana whet, afigieet, safe 
a arias See WM Fea woieat 4 wad: ora ed 21 


8. amet aa A yeaa 


amet a A A Ae afer set S aha a t frat 
wat wef fret pl aa f sd wis om gm ata fam 
@ aa at afi siefeerat at off amet aa at arefseat fastrat 
crear fastest at Sada afin a aw ded 4 giver vet fen 
wT Tam! Ret ae wet ax nN ae Aad sey yest ar 
fier ait afiem veo & am a er 4 wate ete fre w@ 
arext ftefi wen aut @ aif Hf Bt WwW seat 4 ou: afi 
wader eat ¢ ak ge sae A wh cara a aifed eT a a 
fae fa we aaa afte we wre se aa @ oe: Fat 
srivaite qeiat ta set steran et wet wef 2 et 
aaa at sot a wa aad 21 


frre rear a are 8 frets fa a ae ant oirae F 
Varies Wa ve e we tt adam wa ct aeeph gota 
at ort @ fe ahem wat as weweta caer a aha 
wr SG et 2 SS write fren, wait soem al oad F 
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fara & faa fret at stoaite sit smrivaite cht dt waft = 
Sa aed at afta at sat afer 


afm & wit =a see arava aot a fem at we Pane 
are fi we Ger BT a ere sot at weet a frei a 
wef Ao wa tt fraser amet at set st aera ah ete 
sat S at ww eae wy fear at waa ti 1986 at We 
fer diff S ae st uae oieaftr faces, aaraet <feain, 
sare ar frac st uta at wae der dake efentr a fra 
a ster yeat wae ft wT Zz 


uety fier aft i986 gor tet ast amnista wea car wife 4 
Renta F fer afte at df faa at we den w wa a 
te a fae aren seat aa ar aan aut @ fen a ae 
ater at art ¢ fie ae aif cafe wt aa a amex we ffic 
qatret we srt dat ar foam at gl waal wana A oft 
arTeHat st aaa St Wiest ati | 


weer fret at ait aeat 4 qe shard seme aot al feat 
ee S fer wT we HET ae EF <aaet st wey TT + 
Sq A aM Ta tl Re Ae ade wR ae wT A 
sriterite year & seria fear ser uieul sale oaffrana wd 


arise faara & wea wea fear A et (east) It a Aes 
a 

1, fafa sk wrasemt - stow A ue aa 4 ae ot safe a 
feu ga yea St mem wae fee 2) ort at wh onet wd sie 
Viet fei wa a cm frat wo a vitts fier wa set 
rarnfaa fear eh Wess eer arfeal 
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2. 


e 


aT -- we Ga Heap wot from den dau, seat wl wea 
were wd wearer 4 frarea ok ex A ore afi aqeet a eh 
2 wear @ va cea ad a wees sred, ofa ee 
am we free SF cite wala at wes was 4 olafafied vat 
a 


.saeriea’ sarin - of we afer chem a8 mit a dean 


aro do ad arapf ad ut ad 2 a e aa ad a a 
Td tam we wae Oe of ae a fe we WE 7 

aa 3k ade at aad - aa @ fer a faa om fet a 
ater deat tet! say ovslfeat, afat, cei, oft, fara 
sTasqna ae wet, aot ak st Wem wR ae A dea w 
Beya at Me ST Awa 


wart :- faa 4 aed A tet cet at oma at fr ae ae 


waa fie ce TAT ST UH at fo wef wa waM @ oT afte, 
weet wa wart a we ade a Rafe 4 dant war srient 
zl 

freer ar ofa cea seat Foc, ofa, aa, deafe, oy, 
wae, aife fromst A set at gq a aa avifte 
gheain @ freer at yet worl gett 4 safe, wT ad ak fein 
der A We Bet aa Aa at WM wf set st went s 
gfeatr a frame at yey Be . 
Pei - Wee sed 4 freea A aera TR WaT Ww 
a aga ad aa a wat & we ames cer at wet ae 
al Ga al yet EAT aTfea 


are St oe - seat 4 afer an ane offterst at 


Witte Sk seas wT aa st cea wt fai aria 
aT Yeates etl 


Tem os set am ote wa fea 4 Ww ae are faa 


fred waite wira a fara a wa fe sae fren wG ag at 
SRT AT Arad Fear aT TH! 
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9. US afte - seat A use wa & sat a fra, we 
Udiet Tt AR, USI a wa, wea we a WAN WT 
Yio 4 fier wee yet FS owe wa et weT sk AR 
SRT BT AR US wat ah ween waa a fee aaltt 
raat! fare yt at free - ae anaet a frera, wat 
a ceaedta fot Ft sepa a age yates feat wT Te ZI 
amet eat at dau afte & fasa a aa a at attq waa 7 
Wa we fi om ad ates FS aque 8 2) Aste are oF 
Sat S$ fram 4 fer a wm weet @ fq often ak 
Sst At set A I at ah efeaa cat sad vic a uw 
3 aM A after Pend wer afeul 
wate free Se h waa sed ER FN AT A ITT 
Tt at wa aa 4 frees aftres ak cae at fret Feat 
zl 

faara @ are Sr yfraT 


ferea tt oe wre to set seal at Wage S we am acer dem 
wa ¢ W He aA WG Tea aoe 4 ase waite fen we 2 
Mt seat & feareemt A wfafifar eter ef fae 4 et aeqt at 
afiefat at fem vee al at 21 fat aeet) ofrat, yeut 
ak wrest & yi we fret a cited] oar om ¢ fee a amy 
stat A faata wheat a War Se A wae Bl wal FT WER Tae 
4 fer ot gat a aie 4 foie cate cert wT 
vhefire feast sr ues arat sm @) fierce at sf afer save 
a ter A udeal west aor alee fred seal 4 ated area 
wa arent fartaast ar freer dg wa a et aa 

Wel WAH AI seat A waft wt ofr wen H vit wet 
stent frafat at aed t1 Sa eR oes AWA S a HS aa 
aie a e Tt at tt wae eq a wena aa wi fren 
Tei & ae as Sa wife fem, aaa wer wer fier 
after water, dence cada, Aaffe sik deen afteaea H 
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TK WA SA & ST Team WA sa a soe al fen wea 
HA Bt VA AKT zl 


Tee fereat ast vite area a wads ao a wate 
Wat Bt wt Seer Wess ot wel ear uafeu 


faerie yp at wit faerera wf sex sik ret HF srvaite aqua a 
Fiat Bit wet 21 wR ae fim nm ak aE aH we A 
aria afert A fu age necapt 2 


am aa at Bee St We a a et a yee ae sik 
trae a aetied far pe dea at tl arm aa a sefert am 
aq at sccfseqt at ae afea 4 fad wet tt 1 wa aeat 3 
are a at yeaa fat at atari wa a fade oH ah aet 


wer ae cafera we oT fer dt) ea van qecieneal at abo 
aa KW Be a Aeates Feit wen Zi 


eet wit at ate ae eS fu as capt fest w fase 


ar eat seraad 2 we geet peter wr a frre ar 
fara at Sia fear ser alee fied serge st ofse art a 


aRiera Tal a fea fae eet ae a fe at seme we an 
Patt ee a BTA st del ae ee a wae weet a 
Vea! WA aT FS yewat aa sat eae aT et wet am shan, 


wast at ot ae aT ahem Bt ae et afiran a aear ot wer 
feat ST ae 


9. waraitd wear att yetiet (ers 1991) 


° fas Vee sraraaceit at vie wer ame wf feet 
Ret art a 


° Feiet aire eamet a se we a ff ait wi 
e aed aT stacey fairer ute a at 
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© nein 8 att que wea fren fea at 

e ged St Ree F ae orien rep ent ¢ yaa aes St 

fret daet staranant srt B 

afrnast = xia weeniin gyfer ati 

e frty sieraat St fem wa at ype A aga at Fa 
afte aft seat ar tifa wer se wire afat seat aT 
Saat at wera a 

e Wied at ofraqee fre orig wrt seer peer 

mrat-fret, freee wer farteat at aera B Rw: Ae A wll Be 

free al aed al wife oravacraret st wet sent eth 
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deftfa tit wi aeqaq Ot at 


1. 


9. 


fier a tafe - tee das wea wear fet de sere, 
TA 


frau ae, fre dade wi we vsfal - waa, Stuau. 


ma fete gece Ae SPN, 


wet fran & ae cea - st wore af, st tae we, 


Ww. wera fas, wh. get fie, - fate yee die, arg 


arate visa sik wer ger 
fea weer We- TER weaen, aeafhte fer wed, 4, 


WY. Are. 


, asia Bret aft 1986 ard aise 
mae eR =e afters - one Wen & ae deren fora 


Tera eet fea afte at sre- 1991 


gern Yeigarrey = 1990, T1903,“ etfteR  TerreT”” 


saat «1999-7. tea ie ate atk wre aftsg, 
stort at Sarita ofreAr 

fret frar & fae wea west at wy ter wien RC 
feeeit-2002 


1OMaRet, gees, wee, wo. wa vie sade ah yf 


Uftrg, saTe- 1996 


Tse wore (ea 123 H far) - aa we ve sytem ah 


wisest aye - 1997 


12.feen - vister dafsfer - wife fern, ae Were Ay. Wee 


Tawa wiktert uftre, -1998-99 


Tore wets fret at eat aaa wd Yeates wsile ate 
feet fasta, laret.-2001-2002 
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SUGGESTED 
ACTIVITIES 


MODULE-1 


Activity Sheet 
Inclusive Education: Concept and Meaning 


Materials: Self learning module on Inclusive Education: Concept and Meaning, paper 
and pen. 


Time: 15-20 minutes 


Tick mark the statement from the following statements that are associated with Inclusive 


Education: 

1. All children with SEN have access to regular education settings, 

2. Most children with SEN should study in a regular class of a regular 
school. 

3. All children have the same interests and abilities and should be taught 
in a uniform manner. 

4. Respect for diversities and appreciation for children’s ideas. 

5. Most of the children with SEN study in a special class in a regular 
school. 

6. All children are equally valuable, with or without SEN. 

7. There is co-operation and collaboration instead of competitiveness and 
individualism. 

8. Providing no support services within the regular schools. 

9. Having students with disabilities/SEN follow the same schedules as 
other students. 

10. Discouraging friendships between non-disabled and disabled students. 

11. Involving parents regularly and taking their concerns seriously. 

12. Involving students with SEN in age appropriate academic and extra 
curricular activities like art, music, etc. 

13.  xcluding students from many activities because of fear of hurting 
them. 

14. Teachers having low expectations from children with SEN. 

15. Good teaching for all. 


LIL 


lea al Ale Ed ly Nea) al 


Activity Sheet 
Inclusive Education: Concept and Meaning 


Materials: Self learning module on Inclusive Education . Concept and Meaning, paper 
and pen. 


Time: 15-20 min. 
Who are children with SEN? Discuss in groups and evolve a concept of special 


needs. Identify the groups that have special needs and also give the reasons for such 
identification. 


Activity Sheet 
Inclusive Education : Concept and Meaning 


Materials: Self learning module on Inclusive Education : Concept and Meaning, paper 
and pen. 


Time: 20 min. 


What according to you is the existing perspective for education of children with 
SEN? What are the changes required from the perspective of inclusive education 
Eg. 


1. Children with severe disabilities study in special schools. With proper supports 
and changes in the existing schoo] system their needs can even met in a regular 
school. 


Activity Sheet 
Inclusive Education: Concept and Meaning 


Materials: Self learning module on Inclusive Education: Concept and Meaning, paper 


and pen. 


Time: 15 minutes 


Prepare a checklist for inclusive schools. Use sentences that characterize 
inclusive schools. For e.g. 


a) 


b) 


c) 


d) 


e) 


Does the school show commitment to educate each child to the maximum 
extent appropriate or not 


Does the school authorities value children equally or they consider some 
more valuable than others 





Activity Sheet 
Inclusive Education: Concept and Meaning 


Materials: Self learning module on Inclusive Education: Concept and Meaning, paper 
and pen. 


Time: 15 min. 


Illustrate the special educational needs of a visually impaired child. 


Activity Sheet 
Inclusive Education: Concept and Meaning 


Materials: Self learning module on Inclusive Education: Concept and Meaning, paper 
and pen. 


Time: 20 —25 min. 


List out the factors that are important for teachers in an inclusive classroom. One 
is given for you. 


Collaborate with other teachers, psychologists, administrators, volunteer's etc. to 
provide in — class support to the child with SEN 


MODULE-2 


Activity Sheet 
School Readiness 


Materials: Self learning module on School Readiness, paper and pen 
Time: 15 min. 
Try to answer the following questions 
1. What are the different domains of child’s readiness? 
2. How can school personnel be prepared to ensure that all children get equal 
opportunity to Jearn & develop? 


3. What will you do to make the transition from Pre School to general school setting 
easier for all children? 


Activity Sheet 
School Readiness 


Materials: Self learning module on School Readiness, paper and pen. 
Time: 30 min 


Discuss in groups and list out the factors that are important to make the school 
ready for all children. One is given for you. 


1. Teachers are trained or have access to a trained persons to facilitate the 
development of each child in the class. 


Activity Sheet 
School Readiness 


Materials: Self learnmg module on School Readiness, paper and pen. 
Time: 30 minutes 


What are the features of a readiness programme for a visually impaired child, hearing 
impaired child and a slow child? 


Activity Shee 
School Readiness 


Materals: Se Teamg mode on Schoo! Readies, paper and pe, 


Tomes. 25 mute 


What ae the tens invovedm mal school ay or chdsn wrth SEN? 


MODULE-3 





Activity Sheet 
Class Room for All 


Materials: Self learning module on Class Room for All, paper and pen. 
Time: 15 — 20 min. 
Answer the following question. 

1. What do you understand by the concept of Diversity? 


2. Why according to you, we need to have inclusion? 
3. List out the barriers to inclusion after holding discussions with school teachers. 


Activity sheet 
Class Room for All 


Materials Self learning module on Class Room for All, paper and pen, 


Time. 15 minutes 


What strategies would you suggest to make an inclusive school effective? Give your 
justification. 


Activity Sheet 
Class Room for All 


Materials Self learnmg module on Class Room for All, paper and pen. 
Try to observe the situation around you If possible try to participate in a class 


where some children with SEN have been admitted Make notes of your experiences and 
craft out some practices that help the children with SEN to be fully included in the class. 


Activity sheet 
Classroom for All 


Materials: Self learning module on Classroom for All, paper and pen. 


Time :15 minutes 


What additional changes are to be brought about in the education of children with special 
needs? Discuss in small groups and submit a report. 


Activity sheet 
Classroom for All 


Materials: Self learning module on Classroom for All, paper and pen. 


Time :15 minutes 


Can you think of some more reasons why there should no labeling of children? 











Activity sheet 


Classroom for All 


Materials: Self learning module on Classroom for All, paper and pen. 


Time :15 minutes 


How is Peer tutoring helpful for the tutor and the tutee? 








Q 


Activity sheet 


Classroom for All 


Materials: Self learning module on Classroom for All, paper and pen. 


Time :15 minutes 


What is the role of a teacher in cooperative teaching methods? Give some examples of 
cooperative teaching. 





Activity Sheet 
Class room For All 


Materials Self learning module on Class room For All, paper and pen. 


Time: 20 minutes 


Consider the following two cases: 


1, 


I. 


Mrs. Malhotra is a class teacher of Class-III in a school. Before coming to this 
school she was working in another school in a class that had some students with 
SEN. She had some experience of teaching a class that accommodated students 
who had unique characteristics, abilities and interests. She had a philosophy that 
all students belong and all are capable of success. She understood, more involved 
with her students, had more patience and valued all kinds of skills that her 
students exhibited. She believed in providing daily success for all students and 
helped other students to understand the SEN of their counterparts. 


She used a number of cooperative learning activities, arranged social activities 
among all students, welcome support services from special education personnel. 
All students in her class appeared to be happy : 
Tn another class in the same school is Ms. Desai’s third class. Ms. Desai has 
taught in the schoo] for a number of years and used methods that according to her 
are the best methods as they have been tried for so many years. 


Her students sit in neat rows and she expects work to be neat and on time. She 
does not appreciate the idea that children with SEN should be studying with other 
children and agrees with the parents of other children when they voice their 
disapproval. She often encourages these parents to go and complain to the 
authorities regarding this. She does not want to collaborate with any special 
educational personnel who sometimes advise her about the teaching methods to 
be used as she feels she is the oldest and best teacher of the school. Children with 
SEN in her class are not doing well and falling behind other children. She does 
not want to give any extra time and wants these children to go to special schools, 


What are the basic differences between Ms. Malhotra’s and Ms. Desai’s 
approaches to teaching children? 


How would Ms. Malhotra feel if the principal places all children with SEN in her 
class to avoid placing them with Ms. Desai? 


What are the differences in the values and beliefs of the two teachers? 


Activity Sheet 
Class room For All 


Materials: Self learning module on Class room For All, paper and pen. 
Time: 15 minutes 


Give a few teaching strategies for inclusive education. A few are given for you 
hereunder: 


1. Teachers assign more responsibility on the students for creating their own 
environment. They help in structuring the rules and follow these rules to meet the 
expectations for curriculum. 


2 Teachers recognize that all students have strengths and create awareness of direct 
individualized instruction. 


3: Teachers adapt their instructions to child’s prior knowledge and beliefs 


4. Teachers relate concepts to child’s everyday experience. 
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MODULE-5 


Activity Sheet 


Teaching Competencies 


Materials: Self learning module on Teaching Competencies, paper and pen. 
Time: 20 minutes 


The following checklist can help teachers evaluate themselves on what competencies 
they already have or need to develop. 


rewhcr connate sue 


Does ‘the eacher: have the ability. to take perer of 
every child’s interests? 

Does the teacher use the child’s internal motivation for 
developing needed skills? 

Does the teacher know what skills a child needs and 
provide appropriate teaching approach? 

Is > teacher a apprised Nae spain ks 


Does the teacher have aia ne canal 
curriculum modifications needed by the children with 
special needs? 

Is the teacher well equipped with some knowledge of the 
aids and appliances required by the children with special 
needs? 

Does the teacher work as a team with special education 
teachers and parents? 





Activity Sheet 
Teacher Competencies 


Materials: Self learning module on Teacher Competencies, paper and pen. 


Time: 30 minutes 


What are the features of the curriculum in an inclusive school? 
For e.g. 


1) It should be accessible to all children in the class including children with SEN. It 
should, therefore, take into account the diversities in the classroom. 


2) 


3) : 


4) 


5) 


Activity Sheet 
Teaching Competencies 


Materials: Self learning module on Teaching Competencies, paper and pen 
Time: 30 minutes 
Give a rough draft of an Individualized Rducati : 
slow. . ucation Plan (TEP) for the child who leams 
Team members for IEP: 1) 
2) 
3) 
4) 


5) 


Activity Sheet 
Teaching Competencies 


Materials: Self learning module on Teaching Competencies, paper and pen. 
Time: 20 minutes 


Give 5 skills required for teaching children with SEN in inclusive classrooms. Why are 
these skills important. Give reasons. 


For e.g. 
- Ability to assess and solve problems 
Reason: Teachers need excellent observational skills to determine what causes a problem 


in learning so that they can formulate strategies and collaborate with others to solve the 
problem. 





MODULE-6 


Activity Sheet 
Guidance and Counseling 


Materials: Self learning module on Guidance and Counseling, paper and pen 


Time : 20 minutes 


List out the problems in children that may require guidance and counseling. One 


is given for you 


e A child is not included in any circle of friends and feels lonely. 


Activity Sheet 
Guidance and Counseling 


Materials: Self learning module on Guidance and Counseling, paper and pen 


Time’ 15 mmutes 


What are the skills required for counseling ? Make a list of these. 


For example: Listening Patiently 








Activity sheet 
Guidance and Counseling 


Materials’ Self learning module on Guidance and Counseling, paper and pen. 


Time: 15 minutes 


Rani is a girl in her teens studying m a government school She is a quiet girl and not 
very friendly. She remains on her own with little interaction with other students in her 
class One day a teacher saw Rani going to the terrace of the school. Surprised by her this 
action the teacher followed Rani to the terrace and prevented Rani from jumping from 
there and ending her life. It was later discovered that Rani was very unhappy because her 
father would drink a lot and beat her mother all the time 


Read the case and give your suggestions regarding how Rani can be made free from 


her emotional problems so that she develops normally like any other child. 


AACLIVILY SHESL 
Guidance & Counseling 


Materials: Self learning module on Guidance & Counseling, paper and pen. 
Time: 30 min. 


Answer the following questions: 


1. What is the meaning of the terms guidance & counseling? 

2. What are the steps involved in the process of guidance & counseling? 
3. What 1s the need for guidance & counseling? 

4, What is the role of guidance & counseling in early stages of childhood? 


5. What guidance is required for mainstreammg and how will you impart counseling 
through team work? 


MODULE- 7 


Activity Sheet 
Community Supports 


Materials: Self learning module on Community Supports, paper and pen. 


Time: 1 hour 


Make small groups and carry out a discussion on the following issues: 


1. How is support provided to students with disabilities when they are m the general 
education classrooms? Is there adequate time for collaborative planning between 
special and general education staff? 


2 Are the instructional practices that are used in the general education classroom 
responsive to the diverse abilities of students? Are there opportunities to learn 
and express knowledge in multiple modalities? Do students learn to work 
together and respect individual differences? 


a: Is there a sense of teamwork among staff? Among student? : 


4, Do we make parents of children with disabilities fully a part of our school 
community so they also can experience a sense of belonging? 


Activity Sheet 


Community Supports 


Material: Self Learnmg Module on Community Supports 


Time « 30-40 minutes 
Answer the following Questions: 
1. What are the supports required at pre school and school level for children with special 


educational needs? 


2.What are the supports available for the education of children with special educational 


needs at the national and international levels? 


MODULE-8 


Activity Sheet 
Evaluation in Inclusive Education 


Material: Self learning module on Evaluation, paper & pen. 


Time: 30 minutes 


After reading the module, can you answer the following questions? 


YAW AWS 


What is evaluation and what are its objectives? 

What is the need for evaluation? 

What are the different types of evaluation? 

What are the different methods of evaluation? 

What are the characteristics of good evaluation? 

What are the advantages of evaluation? 

Tilustrate the main characteristics of cognitive evaluation. 


Activity sheet 
Evaluation in Inclusive Education 


Materials: Self learnmg module on Evaluation, paper and pen 
Time: 20 minutes 


State the reasons for evaluating children 


+ 
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i eeemmmmnsee 


Activity Sheet 
Evaluation in Inclusive Education 


Materials: Self learning module on Evaluation, paper and pen. 
Time: 40-50 minutes. 
In groups of 5-10 people, discuss and list out at least 10 modifications required in the 


evaluation system that you think would be essential for the practice of inclusive 
education 








